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ABSTRACT 



Prompted by the increased use of behavior rating 



instruments in educational environments and evidence of confusion 
over the interpretation of labels designating behavior clusters, the 
present two-phase study analyzed 410 specific items contained in 
seven behavior rating instruments and investigated whether these 
items could be intuitively sorted into predetermined common 
categories. In Phase 1, there was a general lack of agreement by 354 
educational personnel on the placement of 192 items (47%) within four 
predetermined categories of behavior (aggressive/acting out, 
irresponsible/inattentive, socially withdrawn, fearful/anxious). In 
phase 2, a panel of seven experts participated in an item review 
process of these 192 items. The addition of two new categories 
(physiological deficits and information/thought processing deficits) 
substantially improved the agreement rate. Among conclusions drawn is 
that the behavioral categories identified for this study are 
sufficiently broad to accommodate a wide range of behaviors, yet 
specific enough to be useful to practitioners. Results lend support 
to the call for greater uniformity among behavior rating instruments. 
The bulk of the document consists of appendices which provide 
detailed data on response percentages, frequencies, and placement of 
items by behavioral category. References are included. (JW) 
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In recent years there has been a proliferation of behavior 
rating instruments, each designed to assist in the assessment of 
the behavior of children and youth. As a result they have been 
used increasingly as part of the initial screening and 
identification procedures for subjects considered to demonstrate 
problem behaviors (Bullock & Wilson, 1986; Smith, Wood, & Grimes, 
1985). In addition, they have been used (a) as aids in 
developing intervention plans and in the tracking of behavioral 
change in subjects (Bullock & VJilson, 1986; Wilson, 1980), and 
(b) in research studies of various types (e.g., Achenbach & 
Edel brock, 1986; Bullock, Wilson, & Sarnacki, in press; Campbell, 
Bullock, & Wilson, in press; Eaker, Allen, Gray, & Heckel , 
1983; Quay & Peterson, 1983; Sarnacki, 1987). 

The evolution of behavior rating instruments has gone from a 
clinical intuitive notion about behavior to more complex analyses 
using exploratory factor analytic approaches to develop 
behavioral clusters which are highly correlated. This latter 
approach has resulted in a great variety of labels being assigned 
to the various clusters of behavior. Unfortunately, in many 
cases, the labels assigned fail to accurately summarize the types 
of behavioral items constituting the cluster. 

Given the problems inherent in factor analytic procedures 
the confusion which exists is understandable in that there are 
several variables which influence the number of factors 
identified by multi variant approaches. Item clusters will change 
depending on which items are a part of bhe complete instrument. 
However, it is recognized that the fewer the items which 



constitute a behavioral cluster* the more likely it is that a 
label can be assigned which is representative of those items. 
Further, items which are highly intercorrelated and semantical ly 
related increase the probability that a cluster of behavior can 
be appropriately described by its label. The labeling of 
behavior clusters, hov^ever, has created increasing confusion in 
the field as behavior rating instruments come into more common 
use within educational environments. 

Review of Literature 
The use of structured guides designed to assess specific 
aspects of social functioning as a means to identify and 
classify the aberrant social behavior of children and youth is 
not new. This section will present a brief review of the methods 
used to identify and group the social behavior of children and 
youth, as well as, the various labels attached to those 
categories of behavior. 

Early av,tempts at behavioral analysis involved the intuitive 
grouping of observed aberrant behavior of clinical samples into 
broad categories of behavioral and personality characteristics 
(Ackerson, 1931, 1942; Paynter & Blanchard, 1929). These early 
efforts resulted in a model of social functioning which utilized 
two distinct categories of behavior. Although named differently, 
these categories generally were identified as personality and 
behavioral in nature. 

A subsequent stage in the development of behavior rating 
instruments was the use of cluscer analysis to identify 
categories of similar aberrant social functioning behavioral 



characteristics* In cluster analysis after obtaining a measure of 
similarity, behaviors are alogrithmical ly grouped in order to 
limit the inter-group variance while maximizing the between group 
variance (Kachigan, 1986). Jenkins and Gl ickman (1946) in a 
cluster analysis of the data amassed by Ackerson (1942) 
identified five categories of behavior in the aberrant social 
functioning of children. These categories were labeled 
Over inhibited. Socialized Delinquent, Unsocial ized Aggressive, 
Brain Injured, and Schizoid. 

A cluster analysis of 45 behavioral characteristics selected 
from a pool of 94 behavioral characteristics exhibited by 
children referred to a child guidance clinic for behavior 
problems identified three categories of behavior: Over inhibited. 
Unsocial i zed Aggression, and Socialized Delinquency (Hewitt & 
Jenkins, 1946). A later, computer assisted, cluster analysis of 
90 of the 94 behavioral characteristics (Jenkins, 1966) derived 
five behavioral categories. Even though the items placed in 
these categories resembled those placed the five categories 
identified by Jenkins and Gl ickman (1942) they were dissimilarly 
named: Shy-Sec 1 us ive. Socialized Delinquent, Undomesti cated, 
Hyperact i ve-D i stract i b 1 e , and Overanx i ous-Neurot i c . 

Since the 1950s, exploratory factor analysis has been used 
extensively in attempts to identify categories of behavioral 
characteristics from the numerous social behaviors of children 
exhibiting problems in social functioning. Additionally, it has 
been frequently used in attempts to establish the construct 
validity of behavior rating instruments. The results obtained 



through factor analysis are influenced by a number of 
methodological and concepcual variables. Methodological 
variables include, but are not limited to, (a) the number and 
type of items in the instruments, (b) sample characteristics, and 
(c) factor selection criterion. Labeling or naming factors is a 
conceptual process which requires the ar»a lyst to identify the 
common trait among the highly correlated items comprising a 
factor. The extent to which the factor name accurately depicts 
the common information determines the utility of the process 
(Carlson & Lahey, 1983; Kachigan, 1986; Kim & Mueller, 1978). 

The proliferation of behavior rating instruments identified 
in the literature makes it impractical to individually address 
each behavior rating instrument. For the purpose of this review, 
it will suffice to report on the findings of previous works. 

Achenbach and Edelbrock (1978) addressed the generality of 
behavioral categories identified in 27 behavior rating 
instruments. Due to the dissimilarity of items used on the 
behavior rating instruments they were unable to perform rigorous 
statistical comparisons. Instead, an overview of the categories 
was accomplished by grouping identified factors based on the 
similarity of items (although criterion for similarity is not 
delineated) which loaded higher than .30 on that factor. An 
additional constraint required there to be at least five items 
meeting the .30 criterion for the inclusion of that factor into a 
behav i ora 1 category. 

This procedure divided the 27 studies into two distinct 
groups, those with three or less behavioral categories (broad 
band syndromes) and those with five or more (narrow band 



syndromes). Due to second-order factor analysis, some scales 
produced both broad and narrow band syndromes. There were 16 
studies which produced broad band syndromes. In these studies, 
Achenbach and Edel brock identified four common broad band 
behavioral categories. The behavioral categories labeled 
Overcontrol led and Undercontrol 1 ed were consistently evident in 
these studies. A third category. Pathological Detachment, was 
identified In four of the studies. The fourth category. Learning 
Problems, was evident in two of the studies. 

There were 14 studies which produced narrow band syndromes 
which could be grouped into 14 derived behavioral categories. As 
might be expected, these categories targeted more specific 
behavioral characteristics. There were 10 of the 14 studies 
which contained items addressing Aggressive, Delinquent, 
Hyperactive and Schiziod behaviors. The behavioral categories of 
Anxious, Depressed, Socially Withdrawn, and Somatic Complaints 
were identified in six studies. Other multiply identified 
categories included Sexual Problems (4), Academic Difficulties 
(4), Immature (3), Obsessive-Compulsive (3), Uncommunicative (3), 
and Sleep Problems (3). 

Hoge (1983), in a study of the psychometric properties of 
teacher judgment measures regarding student behaviors, reviewed 
24 behavior rating instruments. Six of these scales were the same 
as those reviewed by Achenbach and Edel brock (1978). 

In 14 of these 24 behavior rating instruments, factor 
analysis was utilized to establish the construct validity of the 
scale. The number of identified factors in these studies ranged 



from 2 to 14, with the majority (8) deriving 3 factors. Although 
there were 53 different subscale (factor) names used> Hoge viewed 
these categories as relating to personality adjustment, social 
adjustment, and adjustment to academic demands. 

Recently, the use of confirmatory factor has allowed 
researchers to impose conceptual restraints on data collected 
with behavior rating instruments. Unlike exploratory factor 
analysiSr in confirmatory factor analysis the levels of 
covariation are not required before computing factors. 
Furthermore, there is a statistical list which accesses the 
"goodness of fit" (Long, 1983) of the derlrved models explanation 
of the samp 1 e data . 

Through the 1 iterature two factor structures have been 
Identified which have been assessed through confirmatory factor 
analysis. Hale and Zuckerman (1981) Imposed a two factor m:)del on 
two commonly used behavior rating Instruments, the Behavior 
Prob 1 em Checkl ist (Quay & Peterson, 1979) and the B r I stol Soc 1 a 1 
Adjustment Guides (Stott, 1972), and concluded that, with the 
exception of items labeled I nadequacy/ Immatur i ty , there was 
general support of the two factor model. 

Data collected w'th the Behavior Dimensions Rat I ng Seal e 
(Bullock & Wflson, 1988), which assumes a four factor model, has 
been analyzed several times using ^-onf I rmatc -y factor analysis 
(Campbell, Bulloc's & Wilson, In press; Sarnacki, 1987; Wilson, 
Moore, A Bullock, 1987). In each of these studies the data 
supported the use of a four factor model. 

Presently, there exists among the behavior rating 
instruments great varlablity In terms of length (number of 




items), rating procedures, scoring, and interpretation. It is 
also important to understand that great differences exist in the 
norming samples (e.g., geographically, ethnicity, 

handicapped/non-handicapped) utilized. Variability in 

Interpretation is particularly important, because it has 
implications for the measurement of behavior and, ultimately, fo 
the conceptualization of behavior disorders. 

Much of the differences seen in behavior rating instruments 
may be due to the variability in the conceptual framework 
(e.g., clinical, education), scale development (e.g., item 
selection analytical procedures), and norming approaches (e.g., 
age/grade, gender). It appears to these authors, as well as to 
others (Achenbach & Edelbrock, 1978; Carlson & Lahey, 1983; Hoge, 
1983), that it is critical to the fielc* of behavioral disorders 
that research be done in an effort to identify a clarifying 
framework which can serve as a guide to behavioral assessment. 
This diversity becomes apparent, for example, whenever one 
analyzes the subscale titles of the seven behavior rating 
instruments found in Appendix A. There is such diversity of 
titles assigned to the subscales that it is impossible to 
ascertain whether the behavior rating scales are measuring the 
i.c3me thing. 

Considerable work remains to be done in the development of 
behavior rating instruments in order to reduce the confusion that 
exists and, ultimately, increase positive influences for children 
and youth. Several authors have made recommendations regarding 
future directions relating to behavior rating instruments. 

7 t3 



Carlson and Lahey (1983) have indicated that greater attention 
needs to be given to population and factor structure variables. 
Achenbach and Edel brock (1978) have called for greater attention 
to the standardization procedures being utilized in scale 
development. It is the opinion of these authors that while 
greater attention to all aspects of scale development is critical 
to the field, it is of equal importance to continue to examine 
how the users of instruments conceptualize behaviors. It is, 
afterall, the relationship of behavioral categories to the 
consumers' applications of the instruments that is important. 

Purpose 

The purpose of the present study was to analyze the specific 
items contained in seven behavior rating instruments and to 
investigate whether the items could be intuitively sorted into 
predetermined common categories. The seven rating scales 
utilized in this study included (a) Behavior Pi mens ions Rat i ng 
Scale, BDRS , (Bullock & Wilson, 1988), 43 items; (b) Behavior 
Evaluation Scale (BES) , (McCarney, Leigh, & Cornbleet, 1983), 52 
items; (c) Devereux Adol escent Behavior Rat i ng Seal e (DAB) , 
(Spi vack, Spotts , & Haimes, 1967), 84 items; (d) Devereux 
E 1 ementarjy Behavior Rat i ng Scale (DESB) , (Spi vack & Swift, 1967), 
47 items; (e) Hahnemann High School Behav ior Rat i ng Scale 
(HHSB) , (Spivack & Swift, 1972), 45 items; (f) Revised Behavior 
Pxpblem Check 1 ist (RBPC) , (Quay & Peterson, 1983), 89 items; and 
(g) Walker Behavior Prob 1 em Identification Check 1 ist (WBPIC) , 
(Walker, 1983), 50 items. The seven scales consist of a total of 
410 items (see Append i x A). 

. 8 



After an extensive review of the selected behavior rating 
instruments (see Appendix A), these authors concluded that the 
BDRS came nearer to meeting the critical assumptions delineated 
for the development of behavior rating scales than any of the 
instruments presented (Cairns & Green, 1979; Carlson & Lahey, 
1983). In addition, the BDRS addresses explicit behaviors that 
an educator or some other direct service worker can easily 
observe. The BDRS has been validated on a national sample 
representative of the four major regions of the United States as 
defined by the U. S. Department of Commerce, Bureau of the Census 
(1983). It has included urban, urban-fringe, and rural 
populations, as well as the major ethnic minority groups found in 
the United States. The validation sample included both 
emotionally disturbed and non-handicapped males and females in 
grades Kindergarten through grade 11. Further, based on the 
research evidence, the constructs inherent within the BDRS have 
remained constant over time with different groups of subjects and 
with subjects of different ages. Additionally, the BDRS had the 
least number of factors of any of the scales used in this study, 
and therefore provides the simplest representation of the 
behaviors of children and youth. 

Because of the careful normal ization procedures that had 
been reported for the BDRS, the four factors generated from its 
data analysis were used as the common factors in the procedures 
for the present study. The four factors associated with the BDRS 
are (a) Aggressive/Acting Out, (b) I rrespons i bl e/ I nattent i ve, (c) 
Social ly Withdrawn, and (d) Fearful /Anxious. 



L fmf tat 1 ons 

There are several limitations which could have influenced 
the outcomes of this study. First, the items from the seven 
behavior rating instruments were presented as single items rather 
than within the context of a complete instrument; although, it is 
recognized that psychometrically a item should be able to stand 
on its own without the support of items which usually accompany 
it. In this case, however, the task presented to the respondents 
in the srudys was different from the usual applications of the 
instruments. Further, the lack of response options (e.g., 
frequency of occurrence) may have made it difficult for the 
respondents to interpret an item. Secondly, the wording of an 
item as to whether negative or positive may have created problems 
in interpreting the intent of an item. 

Procedures 

In preparation for carrying out the present study, all 
items contained within each of the seven behavior rating 
instruments noted above were coded and each item placed on a 
separate 3x5 index card. The index cards for each instrument 
were kept separate, thus creating seven decks of cards (one deck 
for each of the instruments) which then comprised a complete 
card set. Also included with each deck of cards were separate 
colored cards labeled according to the four subscales from the 
BDRS , plus a fifth card, labeled "Other". 

Each card set (7 decks) was placed in a large envelop along 
with a complete set of instructions (see Appendix B), seven NCS 
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answer sheets, and two number two pencils. The study was 
conducted between October 1 and December It 1987. 

A variety of educational personnel, including regular and 
special education teachers, counselors, and administrators were 
asked to participate in this study by performing a card sort 
exercise on the selected rating instrument items. Whenever a 
person indicated a willingness to participate in the study, a 
packet of materials was provided. Once the card sort activity 
was completed and recorded by the participant, the packet of 
materials was returned to the researchers. It took approximately 
two hours for a person to do the card sort for all 7 decks of 
cards. Because of this great time requirement, participants were 
told they could complete as many card decks as time would permit. 
As can be seen from the information in Table 1, the number who 
completed the card sort for each instrument varied. The mean 
number completing the total card sort activity was approximately 
50, with a range from 45 to 60. 

All participants held at least the Bachelor's degree (52%) 
and over 45% held graduate degrees. The professional assignments 
of the participants represented all grade levels typically 
provided in the schools: (a) elementary, 29%, (b) secondary, 28%, 
and (c) middle school, 13%. Thirty percent had assignments which 
cut across all traditional grade levels. 

Analysis of the Data 
Analysis of the data was carried out in two phases. Each of 
the phases will be discussed under separate headings. 

11 
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Table 1 

Participant Information and Number Who Responded to Each Deck of Cards. 



Parti c ipant Information Number Who Responded 

BDRS BES DAB DLoB HHSB RBPC WPBIC TOTAL 



Pos i t i on 



Regular Ed Teacher 


13 


26 


2i 


15 


10 


16 


15 


1 16 


Special Ed Teacher 


18 


19 


16 


14 


23 


16 


22 


128 


Counselors 


5 


2 


1 


0 


6 


0 


3 


17 


Admi n i strators 


2 


1 


0 


1 


2 


3 


3 


12 


Other 


10 


12 


7 


16 


12 


14 


10 


81 


TOTAL 


48 


60 


45 


46 


53 


49 


53 


354 



Highest Level of 
Professional Preparation 



Bachelor's 


25 


34 


23 


25 


26 


27 


27 


187 


Masters' s 


21 


23 


20 


19 


19 


20 


20 


142 


Doctorate 


2 


2 


2 


2 


5 


2 


3 


18 


Missing Data 
















7 


TOTAL 


48 


59 


45 


46 


50 


49 


50 


354 



Current Level of 
Profess ional Ass i gnment 



E 1 ementary 


7 


26 


17 


16 


1 1 


12 


13 


102 


Secondary 


17 


16 


16 


7 


21 


6 


17 


100 


Middle School 


4 


3 


3 


4 


4 


14 


13 


45 


Other 


20 


15 


9 


19 


17 


17 


10 


107 


TOTAL 


48 


60 


45 


46 


53 


49 


53 


354 
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Analysis for Phase i 

Phase 1 of this project was designed to facilitiate the 
activities which would be carried out in Phase 2. Therefore t 
Phase 1 analysis consisted only of generating frequencies for all 
responses to all items utilized in the card sort (see Append i x 
C) • These frequencies were used to group the items for 
Activities U 2, 3, and 4 in Phase 2* 

Ana 1 ys i s for Phase 2 

In Phase 2t a group of seven experts working in the field 
of behavioral disorders was invited to participate in an item 
review process. (See Append ix D for the qualifications of the of 
experts.) The review process involved the panel of experts in 
about 7.5 hours of time distributed over two evenings. 

In preparation for the expert review process, the items for 
which respondents in Phase 1 showed either a lack of clarity or 
considerable disagreement in the assignment of items to 
categories v/ere examined and placed into one of the four review 
activities designed for Phase 2 analysis. The criteria for item 
selection for a particular activity and the instructions given 
to the panel of experts are delineated below. A listing of the 
items assigned to each of the four review activities is provided 
in Appendices LLLi^iiLli.iLLliil^lljL!iLO^ and P. 

Act i V i ty jl^ The experts reviewed items which had received 
the largest number of responses (more than 40%) in the "Other" 
category. These items, therefore, appeared to be measuring some- 
thing that respondents thought not to be contained in the 
predetermined four categories. The experts were given the 




following instructions for completing Activity 1: 
"The following 62 items were identified 
by 407»+ of respondents as describing 
behavior other than the four categories 
provided. These 62 items were placed in 
the "Other" category. You are to re- 
examine the items and make a 
determination as to the most appropriate 
behavioral category to which the item 
could be assigned. You may create new 
categories. Once you have completed this 
activity, the group will work together to 
seek consensus." 

Because of the comparatively large number of "Other" 
responses and relatively few responses to any of the other four 

predetermined categories, these items, were used as stimul i to 

^<-^ 

-Jevelop additional categories which would then be used in the 
possible categorization of other items^ 

Act i V ij:y 2. The experts were asked to examine items in which 
none of the choices had an obvious majority of the responses. In 
these items, one or more of the choices plus "Other" seemed to 
have relatively the same frequency of response. Unlike the items 
in Activity 1, however, the "Other" response was not as strong, 
which was interpreted as an indication of more confusion with 
respect to the placement of the items in one of the four 
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predetermined categories or some additional category. 



The 



directions for Activity 2 were as follows: 



"For the following 47 items, the respondents 



appeared be unclear as to whether the items 



shoul d 



be 



in one of four 



predetermi ned 



categor i es 



or 



in 



some 



add i t i ona 1 



category. You are to re-examine the items and 
determine if an item can be assigned to (a) 
one of the four pre-determined categories, or 
(b) one of the new categories established in 
Activity I. If an item cannot be assigned, 
then comment as to why. Once you have 
completed this activity, the group will 

work together to seek consensus." 



This activity was used as an initial verification of the new 
categories that were developed in Activity 1. Discussion allowed 
for the further development or modification of the new 
categor i es . 

Aeil-YltY 3- In this activity the experts were asked to 
examine items in which responses showed that one or two of the 
predetermined choices was competing wibh "Other". Unlike 
Activity I, these items had one or more of the predetermined 
choices that had received about the same number of responses as 
the "Other" category which, as in Activity I, had received 40% or 
more of the responses. The directions for Activity 3 are as 
fol lows: 
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"In the following 13 items, it appears that 
there was not clarity on the part of the 
respondent-i as to whether the items should be 
in one of the four predetermined categories or 
in some additional categories. In these, 40% 
or more of the respondents assigned the items 
to the behavior category of "Other". Yoo are 
to re-examine the items and determine if an 
item can be assigned to (a) one of the four 
predetermined categories, or (b) one of the 
new categories established in Activity I. If 
an item cannot be assigned, then comment as to 
why. Once you have completed this activity, 
the group will work together to seek 
consensus . " 



This activity allowed for further verification of the new 
categories that were developed in Activity I. The discussion 
clarified whether there was a need for any additional 
modification of the categories. 

Activity 4. In the final expert item review activity, the 
group was asked to examine items for which respon':e patterns 
showed relatively little preference between any two to four of 
the the five choices. The response choices with respect to all 
of the these items were be ow 50% and most were below 30%. The 
"Other" category was not a factor in the selection of Activity 4 



items; instead , the confusion was inherent in the lack of any 
agreement among the four predetermined cho^*ces. The directions 
for Activity 4 were as follows: 

"The following 70 items were identified by the 
respondents as falling into two of the four 
predetermined categories, but the pattern of 
selection was not consistent. You are to 

re-examine the items and (a) attempt to place 
in one of the four predetermined categories, 
or (b) place in one of the categories 
established in Activity 1. If none of these 
is appropriate, provide a brief 

explanation as to why you cannot assign the 
item into a category. Once you have completed 
this activity, the group will work together to 
seek consensus." 

This activity provided the final test and modification for 
the categories that were derived from the first group activity. 

Resul ts 

The results section will be presented by phases and 
activities related to each of the two phases. 

P hase J 

Phase 1 of this project involved volunteer respondents who 
agreed to perform a series of card sorts, utilizing the items 
from selected behavior rating instruments. They were instructed 
to sort the items into one of five predetermined categories: (a) 



Aggress fve/Acting Out (A/A), (b) Irresponsible/ 1 iDmaturity (I/Dt 
(c) Socially Withdrawn (SW)t (d) Fearful /Anxious (F/A)t and (e) 
Other. The results from the card sort are summarized in Append i x 

Based on a review of the summarized data» it becomes obvious 
that the respondents had difficulty categorizing the rating 
instrument items into the four predetermined categories. Data 
show that only 85 (217.) of the items were placed by 80% or more 
of the respondents within the same predetermined behavioral 
category. For 133 (32%) of items there was sufficient agreement 
to lead one to believe that the items could be placed into one of 
the four predetermined categories. Overall, the lack of 
agreement in the placement of items within the five categories 
resulted in 192 (477.) of the items meeting the criteria for 
further analysis in Phase 2. 

P hase 2 

In Phase 2, a panel of seven experts working in the field of 
behavioral disorders participates in an item review process. The 
items selected for review in Phase 2 were those for which there 
was a lack of agreement or confusion regarding the best placement 
of a behavioral item within the predetermined categories. 
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Ac t \ V ity 1 . In preparation for Activity 1, 62 items were 
selected which had been identified by 40+% of the respondents as 
describing behavior other than the four categories provided. 
Panel members were requested to re-examine the items and to make 
a determination as to the most appropriate behavioral category to 
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which an item could be assigned. They were given the option to 
create new categories, if needed. Data presented in Appendix E 
provides a comparison of item placement by Phase 1 respondents 
and the panel of experts. 

For 50% of the items, the panel of experts believed that the 
items did indeed fit into one of the four predeterminea 
categories. However, for the other half of the items, the panel 
of experts believed that some other behavioral category would be 
more representative. For those items not appropriate for one of 
the existing categories, the panel of experts engaged in a series 
of extensive discussions to determine what additional categories 
would be needed to accurately represent a behavioral item. As a 
result, two additional categories were created: (a) 
physiological (PD) and (b) Information/Thought Process Deficits 
(I/TPD). There was consensus that all 62 items could be placed 
within one of these six categories. 

Information presented in Appendix F is . arranged by 
behavioral categories and shows the placement of items by the 
panel of experts. A summary of the placement of Activity 1 items 
by the experts is presented in Appendix G. For 55 of the 62 
items (897#), the panel of experts was in total agreement 
regarding item placement. There was disagreement among the 
experts on seven (11%) of the items. Those items were 2.14, 
3.48, 4.10, 6.17, 6.50, 7.06, and 7.21. An examination of the 
items reveals diversity in content; therefore, the addition of 
one or two more categories likely would not have increased 
agreement. 
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Actt vf ty 2. In preparation for Activity 2, 47 items were 
selected on which the pattern of response by respondents was 
unclear- Activity 2 differed from Activity 1 in that no new 
categories could be created » but the panel of experts could now 
use the two new categories established in Activity 1* making a 
total option placement of six. For this activity, there were 
only six members of the panel of experts present. Data presented 
in Appendix H provides a comparison of item placement by Phase 1 
respondents and the panel of experts. 

After an extensive analysis of each item, the panel of 
experts placed 34 items (72%) in one of the previously four 
predetermined categories and 13 (28%) of the items were placed in 
the two new categories. Data presented in Appendix X is arranged 
by behavioral categories and illustrates the placement of items 
by the panel of experti>. A summary of the placement of Activity 
2 items by exper"»-s is presented in Appendix J . Out of 47 items, 
31 (66%) had total agreement as to placement by the panel of 
experts. The experts placed 12 items in two different categories 
and 4 items in three different categories. 

There was disagreement among the experts on 16 (34%) of the 
items. Those items were 1.16, 1.27, 2.24, 2.41, 2.67, 3.27, 
3.29, 3.67, 4.04, 4.29, 4.32, 5.01, 5.38, 6.16, 7.02, and 7.42„ 
As in Activity one, an examination of the items indicates that 
there is no consistent pattern among these items. 

Activity 3, There were 13 items selected for Activity 3. 
The responses given to these items by Phase 1 respondents 
indicated that one or two of the four predetermined choices 



clearly competed with the fifth category "Other". As in Activity 
2, the panel of experts could not create new categories, but were 
required to assign the items to one of the six existing 
predetermined categories or provide a rationale why an item could 
not fit. All 13 items were assigned to one of the six 
predetermined categories. 

Data presented in Appendix K provides a comparison of item 
placement by Phase 1 respondents and the panel of experts. Out 
of the 13 items, 7 (54%) were placed in one of the two new 
categories. Data presented in Appendix L is arranged by 
behavioral category and shows the placement of items by the panel 
of experts. Of the 13 items, there was unanimous agreement on 
the placement of 11 items (85%) (see Appendix M) . The experts 
placed 2 items in 2 different categories. Among the experts 
there was disagreement on only two items, 1.14 and 6.04. It 
appears that the addition of the two categories in Activity 1, PD 
and I/TPD, assisted in clarifying the interpretation of the 
behaviors described in this activity. 



A ctivity 4. There were 70 items for which Phase 1 
respondents showed little preference between any two to four of 
the five choices. These were selected for Activity 4. There 
were seven experts present for part of this activity and six for 
the remainder of time. 

The panel of experts was required to place all items within 
the six predetermined categories. If an item could not be placed 
in one of the siXf a rationale needed to be provided as to why 




the item did not fit. All 70 items were placed in one of the six 
predetermined categories. 

Of the 70 itemst 24 (34%) were placed in one of the two new 
categories and 46 (66%) were placed in one of the four original 
predetermined categories. Information provided in Append i x 0 
shows the actual placement of items within specific behavioral 
categories by the panel of experts. A summary of item placement 
is provided in Append i x P. Of the 70 items » there was total 
agreement in regard to placement of the items by the panel of 
experts on 50 (7170 of them. There was disagreement among the 
panel of experts on 20 (29%) of the items (see Appendix N) . An 
examination of the items does not reveal any consistent pattern. 



In Phase 1 of this project the goal was to obtain responses 
from a wide variety of educational professionals to ascertain the 
extent to which agreement could be reached regarding the 
placement of items (N=410) for seven behavioral rating 
instruments in four predetermined categories of behavior. Phase 
1 was used as a prelim^.iary function to Phase 2. As might be 
expected^ there was a general lack of agreement by the 
respondents on the placement of 192 (47%) items within the 
predetermined categories. These .192 items were selected for use 
in Phase 2 of the project. 



In Phase 2t a panel of experts (see Appendix D) was 

assembled to participate in an item review process of the 192 

items. These items were divided into four activities based on 
patterns of agreement by Phase 1 respondents. 



Discussion 
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During the review of items selected for Activity 1, it 
became obvious that two new categories should be added to the 
existing four predetermined categories. As seen throughout all 
four activities, the addition of these new categories appeared to 
improve the agreement rate as to the placement of the items by 
the experts. Since a number of items on the seven rating 
instruments related to physiological and cognitive processes, the 
addition of the two new categories accommodated these items and 
appeared to help better define the four predetermined categories. 

After reviewing all 192 items selected for analysis, the 
panel of experts were in complete agreement on the placement of 
147 (77%) of the items. For the remaining 45 (23%) of the 
items, there was sufficient diversity to indicate that the items 
could not be readily grouped into existing or an additional 
beha V i ora 1 category . 

Summary 

In further analyzing the outcomes of the present study, the 
authors wanted to determine how the behavioral categories 
selected by the participants corresponded with the names of the 
respective subscales identified by "che authors of each of the 
seven rating instruments. These data have been summarized in 
Table 2. For each of the rating scales, the association of each 
subscale name within a rating scale with the behavioral category 
is shown. The strength of that association is indicated by the 
numbers below the subscale name and should be read as the number 
of items placed in a given behavioral category and the total 
number of items in the subscale. For example, on the DAB 
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subscale "Poor Emotional Control, (4/5)", four of the five items 

which comprise the subscale were placed within the 

Aggressive/Acting Out behavioral category. If there were only 

one subscale item placed within a behavioral category, that 
placement has not been included. 

As one analyzes the data in Table 2, it is readily apparent 
that although there is a wide diversity of subscale names which 
have been applied by the authors of the seven rating instruments 
used in this study, it appears that there is nonetheless a 
relationship between the items which comprise the particular 
subscale names. The behavioral categories identified for this 
study appear to be sufficiently broad to accommodate a wide range 
of behaviors and, yet, specific enough to have utility for 
practitioners. 

The results of the study reported herein lends further 
support for the call for greater uniformity among behavior rating 
instruments (Achenbach & Edlebrock, 1978; Carlson & Lahey, 1983; 
Hoge, 1983. . In addition, based on the responses of educators, 
the study provides future researchers with conceptual support 
v/hich may direct their empirical efforts toward examining the 
issue of uniformity. 



24 



Table 2 



SuBtary of the Association of Subscale Naaes of Seven Rating Instruments with Behavioral Categories Utilized 
In the Present Study* 





I Behavioral Categories Utilized In the Study | 














1 Infornatlon/ { 


1 Behavior 












1 Thought ! 


1 Rating 


1 Aggressive/ 


1 Irresponsible/ 


1 Socially 


! Fearful/ 


1 Physiological 


1 Processing | 


! Scale 


1 nc^ing uui 


1 Inattentive 


1 withdrawn 


1 Anxious 


1 Deficits 


I Deficits j 


1 6DRS 


! Aggressive/ 






1 Aggressive/ 








1 Acting Out 






1 Acting Out 








1 (10/14) 






1 (2/14) 










1 Irresponsible/ 








! Irresponsible/ | 






1 Inattentive 








1 Inattentive { 






1 (7/10) 








1 (2/10) 1 








1 Socially 


Socially 












1 withdrawn 


' Withdrawn 












! (6/13) 


(6/13) 












Fearful/ 


Fearful/ 












Anxious 


Anxious 














l3/y) 






! DAB 


llm^^t.U.t lilt\ 

Unetnical (4/4) 














uenani Denavior 














1 4/4 J 














Donmeermg 




























Heterosexual j 














Interest (4/6) i 




















Hyperactive , 


Hyperactive 












Expansive (2/4) ; 


Expansive (2/4) 






Poor Esotlonal j 














Control (4/5) i 




















Needs Approval I 














Dependency (4/4) I 












Esotlonal I 














Distance | 














(3/4) 1 


















Physical Inferiority! 














Tlrald (3/5) 
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1 Behavioral Categories Utilized in the Study 














1 Infomation/ 


1 Behavior 












1 inougnt 


\ Rating 


1 '•99* 1 TC/ 


! 1 rrp^nnn^ ihl p/ 

1 III 1/119 i U 1 C/ 


1 out la 1 1 y 


1 r6arrui/ 


1 rnysioiogicai 


1 Processing 


1 Scale 


1 Acting uuc 


1 Inattentive 


1 Hithdrawn 


1 Anxious 


1 Deficits 


1 Deficits 


I DAB 












1 Schizoid 


I (con't.) 












1 Kithdrawal (3/4) ' 














Bizarre Sps6ch 














1 Cognition (7/7) 




1 uizarrc ACiion 














! (2/5) 
















I Inability to 








Inability to j 






ueiay (j/oj 








Delay (2/6) , 














Paranoid Thinking 1 














(3/4) 1 










Anxious Self- 














Blaae (5/5) 












Additional 


Additional Iteas 




Additional Iteias 1 








iteas 


(2/9) 












(4/9) 










lonauci uisorQer 


Conduct Disorder 












\L\JfLL} 


UIU] 












DOClo 1 iZcU 


jocioi izeu 












Aygression 


Aggression 




























A^^an^ inn 

Aiicniion 






Attention 








rroD lewS/ 






Problens/lBfliaturity 








Inoaturity 






(2/16) 








(12/16) 1 


















1 111*1.1 1 1 

Anxiety/Uithdrawai j 














(9/ii) 


















Psychotic Behavior! 














(6/6) 1 










Hotor Excess j 


Motor Excess j 












(2/5) 1 


(3/5) 






Additional Itensj 




Additional { 










(2/iI) 1 




itens 1 














(7/ii) 1 









ERIC 



26 

32 



Behavioral Categories Utilized in the Study 



Behavior 

Rating 

Scale 


Aggressive/ 
Acting Out 


Irresponsible/ 
Inattentive 


Socially 
Withdrawn 


Fearful/ 
Anxious 


Physiological 
Deficits 


Information/ 
Thought 
Processing 
Deficits 


HHSB 




Originality (2/4) 

Verbal Interaction 
(3/3) 


Rapport with 
Teacher (3/3) 


Anxious 
Producer (2/3) 




Reasoning Ability 
(4/4) 

Originality (2/4) 




Verbal Negativ- 
isst (3/3) 


Poor Work Habits 
(4/4) 


Quiet Withdrawn 
(4/4) 


General Anxiety 
(3/3) 

Lack Intellectual 
Independence 
(2/4) 








Disturbance 
Restless (3/4) 












HPBIC 


Acting Out 
(10/14) 

Distractibility 
(2/II) 


Distractibility 
(4/II) 


Withdrawal 
(5/5) 

Disturbed Peer 
Relations 
(3/10) 

Immaturity 
(2/10) 


Distractibility 
(2/II) 

Disturbed Peer 
Relations (5/10) 

Immaturity (5/10) 


Immaturity (2/10) 


' Disturbed Peer 
Relations (2/10) 
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Behavioral Categories Utilized in the Study 



Behavior 

Rating 

Scale 



Aggressive/ 
Acting Out 



1 irresponsible/ 
! Inattentive 


1 Socially 
1 Hithdrawn 


j Fearful/ 
1 Anxious 


! Physiological 
1 Deficits 


' 1 nPnma^ 1 An / 

1 inrornaiion/ 
! Thought 
' Processing 
1 Deficits 


1 Learning Probleas 
(6/7) 










1 Interpersonal 
1 Difficulties 
1 (2/10) 


1 Interpersonal 
1 Difficulties 
! (2/10) 








1 Inappropriate 
1 Behavior (3/11) 




1 Unhappiness 
1 Depression (2/7) 




1 Inappropriate 
j Behavior (2/11) 


1 Additional Iteias 
! (2/8) 




1 Physical Synptons 
1 Fears (5/9) 






1 Impatience (4/4) 










1 External Blase 
1 (2/4) 




Achievenent 
Anxiety (4/4) 






! External Reliance 
I (2/5) I 




External Reliance 
(2/5) i 




Conprehension 
(2/3) 


1 Inattentive | 
I Hithdrawn | 
1 (2/4) I 


Inattentive | 
Hithdrawn | 
(2/4) I 

Closeness to i 
Teacher (2/4) | 






Irrelevant i 
Responses i 
(2/4) 1 

Creative Initiative! 
(2/4) 



BES 



Interpersonal 
Difficulties 
(6/10) 

Inappropriate 
Behavior (5/11 

Unhappiness 
Depression (3/7) 



Additional Itens 
(4/8) 
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Classroon 
Disturbance 
(3/4) 

Disrespect 
Defiance (4/4) 
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Append ] x A 



Names Assigned to the Subscales Found in 
Rating Scales and the Number of Items in 



Seven Selected Behavior 
Each Subscal e 



Rat i ng Sea 1 e 



Subscal e Names and (Item 
Numbers in Subscal e) 



Behavior Dimensions 
Rating Scale (Bullock & 
Wilson, 1988); 43 items 



Devereux Adolescent Behavior 
Rating Scale (Spivack, Spotts, 
& Haimes, 1967); 84 items 



Rat i ona 1 C 1 us ters : 
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Aggress i ve/ Act } ng Out (14) 
(1, 4, 6, 9, 10, 16, 18, 
20, 23, 26, 29, 36, 37, 41) 
Irresponsible/ Inattentive (10) 
(3, 11, 15, 25, 27, 30, 31, 
34, 40, 42) 
Social ly Withdrawn (13) 
(2, 5, 7, 8, 13, 14, 17, 
19, 24, 28, 33, 35, 38) 
Fearful /Anxious (9) 
(2, 12, 19, 21, 22, 32, 
38, 39, 43) 

Unethical (4) 

(4, 10, 41, 71) 
Defiant Resistive (4) 

(18, 38, 40, 51) 
Domineer Sadistic (4) 

(21, 28, 36, 81) 
Heterosexual Interest (6) 

(2, 5, 27, 66, 77, 84) 
Hyperactive Expansive (6) 

(23, 31, 33, 43, 47, 82) 
Poor Emotional Control (5) 

(17, 22, 26, 44, 48) 
Needs Approval Dependency (4) 

(6, 20, 39, 50) 
Emotional Distance (4) 

(3, 62, 67, 75) 
Physical Inferiority Timi-iity (5) 

(58, 68, 70, 74, 80) 
Schizoid Withdrawal (4) 

(12, 16, 29, 53) 
B-jzarre Speech & Cognition (7) 

(11, 13, 25, 34, 35, 37, 45) 
Bizarre Action (5) 

(9, 14, 19, 24, 52) 
Inability to Delay (6) 

(7, 46, 61,69, 76, 83) 
Paranoid Thinking (4) 

(1, 30, 32, 42) 
Anxious Self -Blame (5) 

(8, 15, 49, 60, 65) 
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Additional Items: 

Revised Behavior Problem 
Checklist (Quay & Peterson, 
1983) ; 89 items 



Hahnemann High School 
Behavior Ratlnj Scale 

(Spivack & Swift, 1972); 

45 items 



Walker Problem Identification 
Checklist (Walker, 1983); 
50 items 
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1 1 

Conduct Disorder (22) 
(2, 5, 17, 19, 26, ?.'8, 
33, 34, 38, 40, 41, 42, 49, 

50, 55, 65, 71, 75, 77, 78, 

79, 83) 

Socialized Aggression (17) 
(3, 7, 11, 18, 20, 24, 46, 

51, 54, 59, 60, 61, 69, 72, 

80, 87, 88) 

Attention Probl ems- Immaturity (16) 
(13, 15, 23, 29, 31, 35, 36, 
44, 45, 47, 56, 58, 66, 67, 
68, 73) 
Anxiety-Withdrawal (11) 
(4, 6, 9, 14, 21, 22, 27, 53, 
64, 70, 84) 
Psychotic Behavior (6) 

(12, 16, 39, 52, 85, 89) 
Motor Excess (5) 
(I, 25, 30, 37, 82) 

Reasoning Ability (4) 

(25, 30, 34, 42) 
Original ity (4) 

(2, 8, 21, 45) 
Verbal Interaction (3) 

(3, 5, 14) 
Rapport with Teacher (3) 

(20, 23, 28) 
Anxious Producer (3) 

(10, 18, 37) 
General Anxiety (3) 

(24, 40, 43) 
Quiet Withdrawn (4) 

(33, 35, 36, 44) 
Poor Work Habits (4) 

(9, 15, 17, 19) 
Lack Intellectual Independence (4) 

(26, 27, 31, 32) 
Dogmatic Inflexible (3) 

(38, 39, 41) 
Verbal Negativism (3) 

(7, 13, 16) 
Disturbance-Restless (4) 

(6, 12, 22, 29) 
Expressed Inability (3) 

(1, 4, 11) 

Acting Out (14) 
(1, 4, 12, 16, 18, 21, 27, 
30, 31, 32, 35, 38, 39, 46) 
Withdrawal (5) 
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(15, 29, 37» 42, 45) 
Distractibi 1 ity (11) 
(3, 6, 9, 10, 13, 14, 19, 
24, 41, 49, 50) 
Disturbed Peer Relations (10) 
(5, 7, 23, 25, 26, 28, 34, 
40, 43, 48) 
Immaturity (10) 
(2, 8, 11, 17, 20, 22, 33, 
36, 44, 47) 



Behavior Evaluation 
Scale (McCarney, Leigh, & 
Cor nb 1 eet , 1983); 52 i t ems 



Learning Problems (7) 
(4, 11, 19, 27, 35, 42, 45) 

Interpersonal Difficulties (10) 
(1, 3, 9, 17, 25, 33, 40, 44, 

46, 48) 

Inappropriate Behavior (19) 
(2, 5, 7, 10, 14, 16, 18, 20, 
22, 24, 26) 

Unhappiness/Depress ion (7) 
(6, 13, 21, 29, 37, 51, 52) 

Physicial Symptoms /Fears (9) 
(8, 12, 15, 23, 31, 39, 43, 

47, 49) 



Devereux Elementary School 
Behavior Rating Scale (Spivack 
& Swift, 1967); 47 items 



Additional Items: 



Classroom Disturbance (4) 

(11, 12, 13, 30) 
Impatience (4) 

(1, 36, 44, 47) 
Disrespect-Defiance (4) 

(5, 7, 9, 16) 
External Blame (4) 

(2, 25, 34, 38) 
Achievement Anxiety (4) 

(22, 23, 31, 33) 
External Rel iance (5) 

(24, 29, 32, 42, 46) 
Comprehension (3) 

(10, 35, 37) 
Inattentive-Withdrawn (4) 

(18, 20, 28, 43) 
Irrel evant-Respons i veness 

(14, 15, 17, 26) 
Creative Initiative (4) 

(3, 4, 6, 21) 
Needs Closeness to Teacher 

(8, 19, 39, 45) 
3 (unable 27, quiet 40, 
s 1 ow 41) 



(4) 



(4) 
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Appendix B 



Procedures for the Activity on Behavioral Rating Scale Items 

Dr. Lyndal M. Bullock Dr. Michael J. Wilson 

P. 0. Box 13857 P. 0. Box 13857 

Denton, TX 76203 Denton, TX 76203 

8 1 7-565-2937 8 1 7-565-2 1 66 

1. There are several sets of cards and each set represents a 
differer^t behavioral rating scale. In each set of cards there 
are white cards which contain the behavioral items on one side 
and the initials of the instrument on the other, and 5 colored 
cards. The colored cards contain the name of four predetermined 
subsca-le and one which says "other". 

2. In addition to the sets of cards, you will have a NCS Answer 
sheet for each set of cards. 

3. Take a number 2 pencil and complete the following 
information on the NCS Answer sheet: 



3.1 Name: Code in only your initials. 



3.2 Identification Number: BEGIN WITH D and complete the 
fol lowing information by coding in the number which best 
represents you. 



D = Pos it ion: Which one best describes your present 
profess i ona 1 ass i gnment? 

1 - 'Regular education teacher 

2 - Special education teacher 

3 - Counselor 

4 - Adm i n i strator 

5 - Educational diagnostician 

6 - Other 

E = Highest Level of Profess ional Preparation 

1 - Bachelor's 

2 - Master's 

3 - Doctorate 



F - Current Level of ProfessJ_onal Ass i gnment 

1 - El ementary 

2 - Secondary 

3 - Middle School 

4 - Other 



G = Est imated number of students with whom you work 

who have been label led as emotional 1 y disturbed/ 
behavioral 1 y di sordered. 



1 - 


0 


- 257. 


2 - 


26 


- 50% 


3 - 


51 


- 757. 


4 - 


76 


-1007. 
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SKIP TO SPECIAL CODES, COLUMN K 

3.3 Look at the code for the first rating scale you will 
be sorting and code in the number in Column K which 
CO ^''^esponds to the card set. 

K = I n i t i a 1 s for Behavioral Rat i ng Seal es 

1 = BDRS 

2 = DAB 

3 = RBPC 

4 = HHSB 

5 = WPBIC 

6 = BES 

7 = DESB 

NOW YOU ARE READY FOR THE CARD SORT. 
4. Please follow the directions delineated below: 

4.1 Lay out the five colored cards separately before you. 
(These are broad categories of behaviors that have been 
predetermined based on previous research. One card says 
"other", which should only be used for those cards that 
in your opinion do not fit any of the four broad 
categories of behavior. 

4.2 Take a set of cards. Read the item which appears on 
each card and then decide which broad category the 
particular behavioral item best fits. If it doesn't 
fit any of the four, place it under "other". 

4.3 Once all the cards have been placed In one of the five 
possible categories and you are satisfied with the 
choices you have made, take the cards placed by the 
Column A colored card and record the numbers of the 
items on the NCS Answer sheet in Column A. 

4.4 Continue to record the number of the items by the 
appropriate numbers in each of the five columns, based 
on how you have sorted the cards. 

^.5 Once you have recorded all the items for this card 

sort, reassemble the cards and band them. You are now 
ready to begin the card sort for the next set of cards. 
Please follow the same procedure as above, EXCEPT ON THE 
NCS ANSWER SHEET ONLY CODE IN YOUR INITIALS (under name) 
AND COLUMN K (under special code). 

Your participation is very much av-ijpreciated. 
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Appendix C 

SuMdry of Frequency of ^tesponses to Six Predeterained Categories and Other Hade by Respondents 
Key to Behavior Categories: 

A/A.= Aggressive/Acting Out I/I = Irresponsible/Inattentive 
S/B s Socially Uithdrawn F/A = Fearful/Anxious 





1 Percent of Respondents Placing Iteas in 










Category 








Inst. 












1 
1 




Codes ITENS 


A/A 


! 1/1 


1 SU 


F/A 


1 Other : 


= PD 


1 ITPD 


BORS 
















I.OI Hurts others 


77/97 


1 10/0 


\ 2/0 


\ 4/3 


1 6 


' 0 


1 0 


1.02 Self-conscious 


6/3 


1 6/0 


1 31/24 


I 52/65 


; 4 


3 


1 6 


1.03 Short attention span 


4/0 


! 73/53 


I 4/0 


! 2/0 


17 


18 


I 29 


1.04 Disruptive 


75/94 


10/0 


! 0/0 


2/0 


13 


3 


3 


1.05 Vithdraun 


15/0 


0/0 


! 75/97 


! 8/3 


2 


0 


Q 


1.06 Possessive 


15/35 


6/0 


! 2/9 


54/56 


23 


u 


Q 


1.07 Quiet 


13/0 


0/0 


56/97 


8/3 


! 23 


n 

u 


Q 


1.08 Shy 


0/0 


Q/0 


60/94 


21/6 


19 


fl 

u 


Q 


1.09 Disi ikes classnates 


25/32 


2/3 


42/41 


15/21 


17 


fl 


J 


I.IO Breaks rules 


65/91 


15/9 


2/0 


0/0 


■ IQ 


u 


fl 
u 


l.ll Distractable 


23/0 


0 J/ 1 1 


6/0 


2/3 


L 


Q 

J 


10 


1.12 Tense 


17/Q 


C/3 


0/0 


79/91 


L 


C 
0 


fl 


(.13 Tiafd 


13/0 

IJ/ u 


7l(i 
t/u 


46/77 


31/24 


Q 
0 


n 
u 


fl 
u 


1.14 Follows 


2/6 


n/9 


21/32 


21/47 


ii 


fl 
u 


c 

Q 


1.15 Irresposnsible 






2/0 


0/3 


L 


u 


fl 
u 


1.16 Dtsl ikes school 


23/18 


8/6 


19/15 


13/47 


35 


0 


1 J 


1.17 Active 


40/65 


13/9 


0/3 


4/0 


44 


21 


3 


I.IB Destructive* 


75/97 


13/0 


2/0 


4/0 


6 


3 


0 


1.19 Fearful 


•0/3 


0/0 


4/3 


83/94 


13 


0 


0 


1.20 Fights , 


81/100 


13/0 


2/0 


0/0 


4 


0 


0 


1.21 Poor social relationships 


2/9 


4/0 


69/85 


4/3 


21 


0 


3 


1.22 Anxious 


6/0 


0/0 


2/0 


90/100 


0 


0 


0 


1.23 Defies authority figures I 


69/100 


0/0 


2/0 


13/0 


17 


0 


0 


1.24 Reluctant | 


2/6 


8/0 


23/12 j 


58/77 


6 


0 


6 


1.25 Does not folloK directions I 


10/9 


67/65 , 


4/0 i 


2/0 


17 , 


3 


24 , 


1.26 Quarrel sose | 


73/91 , 


13/9 j 


2/0 , 


4/0 


6 ' 


0 


0 i 


1.27 Constantly requires attention I 


10/38 i 


27/15 . 


4/0 , 


38/32 , 


21 i 


9 , 


6 1 


1.28 Plays alone | 


0/0 , 


10/0 , 


85/97 


2/3 , 


2 , 


0 


0 1 


1.29 Has temper tantruis | 


75/8? , 


4/0 , 


2/3 , 


8/0 i 


10 , 


15 


0 1 


1.30 Inattentive | 


0/3 j 


94/91 , 


4/0 i 


2/3 


0 1 


0 


3 1 


1.31 Unootivated | 


0/3 1 


38/50 i 


17/21 1 


15/3 


31 i 


6 . 


18 j 


t.32 Easily frustrated | 


15/6 1 


10/0 1 


4/3 1 


50/38 i 


21 1 


9 , 


44 1 


1.33 Closed feelings { 


2/6 i 


2/0 1 


72/79 1 


15/9 1 


10 j 


3 i 


3 i 


1.34 Poorly organized { 


2/3 I 


60/44 1 


4/0 1 


4/0 1 


27 1 


3 i 


SO 1 


1.35 Sad expression | 


0/3 1 


2/0 i 


21/44 1 


33/41 1 


44 i 


12 1 


0 i 
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inst. 
Codes 


ITEHS 


1 Percent of Respondents Placing Iteas in 
! Category 


! A/A 


1 I/I 


1 SH 


! F/A 


! Other 


1 
1 

- PR 


1 1 1 ru 


1.36 


Host! le to new ideas 


1 38/41 


1 17/0 


! 2/3 


! 29/47 


! IS 


1 C 

1 " 


1 J 


1.37 


Abuses self 


1 42/50 


1 0/0 


1 4/15 


1 17/6 


1 38 


1 29 


! 0 


1.38 


Unsure 


1 0/0 


1 6/0 


! 6/9 


! R1/RR 


t A 
1 •• 


1 u 


1 ^ 


1.39 


Distrust 


1 2/6 


! 2/3 


1 8/15 


! 58/77 


! 29 


( 0 




1.40 


Learning Difficulties 


1 0/0 


1 19/0 


1 4/0 


! 13/6 


1 65 

1 MJ 


! 9 


! 85 


1.41 


Abuses others 


1 77/94 


1 8/0 


! 2/0 


1 4/0 


! 8 
1 vi 


! 6 


1 u 


1.42 


Appears bewildered 


1 0/0 


! 21/6 




1 JJ/4f 


1 00 
1 Cj 


■ 17 


■ A7 


1.43 
DAB 


Cosplains about physical probless 


1 2/3 


1 6/0 


1 8/0 


1 31/24 


! 52 


» 71 


■ 1 

I J 


2.01 


ShOK an interest in violence 


1 77/83 


1 2/0 


1 0/3 


1 2/6 


1 18 


1 5 


0 


2.02 


Have social contact with peers of the opposite sex 


1 7/61 


1 3/3 


1 5/il 


1 3/11 


1 82 


1 II 


! 3 


2.03 


Have a fixed facial expression that lacks feeling 


1 0/3 


1 5/11 


1 67/44 


i 10/14 


' 18 


! 25 


! 3 


2.04 


Intentionally tells lies 


1 29/60 


1 18/20 


1 3/3 


1 26/9 


1 24 


1 0 


1 9 


2.05 


wear clothes that are provocative (e.g., short skirts and or 


















tight sweaters for girls; tight trousers and/or open shirts 


















for boys 


49/72 


1 7/14 


: 5/3 


7/0 


31 


6 




2.06 


Seek out adults for attention 


8/19 


! 8/3 


15/19 


36/50 


33 


! 6 




2.07 


Persist when told he cannot have sosething (e.g., nag, deniand. 


















repeatedly ask for it) 


82/81 


8/3 


0/0 


5/6 


5 


0 


II 


2.08 


Express the belief that he has cosaitted soae unpardonable act 


















that he is evil, or that he deserves severe puntshaent 


3/3 


3/6 


10/6 


67/53 


18 


II 


22 


2.09 


Kuible, shout out, or aake unusual vocal noises 


59/44 


5/3 


3/3 


5/11 


28 


33 


VI 


2.10 


Cheat (e.g., in gaaes, or spoits) 


36/75 


31/3 


0/6 


15/11 


IR 


n 

u 


Q 


2.11 


Mechanically repeat certain mis or phrases in a aeaningless 


















way 


3/6 


ll/O 


16/6 


26/0 


•i J 


1 J 


^0 


2.12 


Daydreaas 




49/40 


2R/1I 


R/1 






1 1 
1 1 


2.13 


Mechanically repeat what is said to hin (i.e., echolalia) 


0/3 


18/9 


18/6 


21/0 


44 


35 


47 


2.14 


Put inedible, unhealthy, or even dangerous things in his aouth 


















(e.g., paper, wood, dirt, pins, garbage) 


24/17 


16/11 


3/3 


8/9 


50 


37 


23 


2.15 


8laae or condean hiaself for things that happen to his 


3/6 


3/8 


11/8 


74/61 j 


II 


8 


p 

vl 


2.16 


Look puzzled or confused by things happening around hia 


O/O 


28/9 


18/14 


44/17 1 


10 


17 


43 


2.17 


Get easily upset by peers (e.g., when pushed, teased) (8y peer 


















is aeant youngsters his own age, excluding sibiings) 1 


23/14 


5/0 1 


18/31 1 


49/51 1 


5 


0 


3 


2.18 


Resist of refuse doing what is asked of hia, or display a | 


















negative attitude { 


44/69 


23/14 1 


10/0 1 


1 U/ U 1 






u 


2.19 


Display odd facti griaaces, strange postures, or odd aoveaentsi 


















(e.g., hitting or biting hiaself, senseless or aagical | 


















acveaents of the fingers, aras, legs or head) I 


26/17 1 


3/3 1 


16/6 


24/3 1 


32 


69 


3 


2.20 


Tend to cling to adults (e.g., want to sit next to thea, be | 


















around then a lot] | 


0/3 1 


0/3 1 


26/25 


61/64 1 


13 1 


3 1 


3 


2.21 


Act .bossy or doaineering with other youngsters | 


90/89 1 


0/3 ! 


3/0 I 


5/6 I 


3 1 


3 1 


0 


2.22 


Express anger in a poorly controlled fashion { 


90/67 I 


3/3 ! 


0/0 1 


3/14 ; 


5 i 


6 1 


II i 


2.23 


Tend to be loud and boisterous { 


85/83 1 


5/14 ; 


0/3 ! 


3/0 ; 


8 1 


0 1 


0 j 


2.24 


Rock back and forth while sitting or standing I 


3/8 ; 


5/0 1 


26/17 1 


29/11 i 


37 I 


53 1 


II 1 


2.25 


Speak in a way that is disconnected, incoherent or not | 


















sensible (i.e., disregard speech handicaps and focus on the | 


















quality of the thought expressed) { 


0/3 j 


8/0 1 


16/6 1 


16/11 ! 


61 i 


14 1 


67 j 
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Percent of Respondents Placing Itens in 












CatEyOry 








Inst* 


















codes 




k Ik 
A/A 


Iff 
l/I 


SH 


F/A 


Other : 


: PD 


ITPD 




express anger 




u/c 


0/0 


5/6 


21 


A 

0 


A 

0 


0 01 
C,cl 


Exhibit interest in sexi through action or what he says 


18/60 


0/9 


5/0 


0/11 


76 


11 


A 

9 


2.28 


Brag or act boastfully 


79/83 


3/6 


0/3 


8/6 


11 


3 


A 

0 


0 00 


Halk around oblivious to what is going on around his 


0 lA 

3/0 


on 1 1 A 

28/19 


56/58 


5/6 


8 


3 


14 




(e.g.t seen wrapped up in his own thoughtr) 
















0 9 A 

2.30 


Express the beliefs that others influence or control his 


0 IC 

3/6 


OA If 

29/6 


3/11 


47/43 


18 


14 


OA 

20 




Uioughts (even though this isn t true) 
















0 01 


Appear overactive and constantly soving about 


00 /90 




3/0 


28/3 


1!) 


CO 


A 

0 


0 00 


Express grandiose ideas about hinself which are extreaely 


90 /9fl 


n /n 
0/0 


15/11 


23/23 


00 
37 


1 / 


00 

29 




strange thingSt that he is an extreiely important person) 
















0 00 


Seei elated or high in Bood 


16/44 


ft /o 

y/3 


0/0 


24/22 


61 


1 / 


14 


0 OJ 


Use hfs naie r^.ther than the word "1* when referring to 


0 /Q 

3/9 


c /n 
!)/0 


18/11 


10/9 


64 


14 


Cl 




hiBseif in conversation (e.g.i John went upstairs to get his 


















coat) 
















9 OR 


dUDStitUtet contuse or iisuse pronouns in conversation le.g.i 


c /n 
1)/U 


1 n /o 
10/3 


10/6 


8/3 


ci 
6/ 


A 

7 


Oft 

oO 




use the pronoun "he* when referring to hiaselft confuse th^^ 


















pronouns "you" and "I") 


















lease or Duiiy otner youngsters (cxciuoing sioiings; 


09 /Q9 


0 /n 
d/0 


3/3 


0/0 


3 


6 


A 
0 


9 01 


Report hearing voices or other hallucinations 


0 /n 

3/0 


0/3 


13/14 


41/26 


44 


01 
3/ 


Oft 

20 


9 Qfl 


Kesent oeing toio wnat to oo 


3l/t>0 


90 / 1 J 


8/0 


' 3/22 


1j 


i 0 
1 3 


A 

0 


9 00 


Seek out adult approval and praise for what he has done 


0 /I 1 
3/1 1 


c in 
t)/0 


15/11 


39/69 


00 
37 


3 


c 
6 


9 jn 


Do what he wants to even when told he shouldn't (act defiant) 


07/74 


90 iC 
£3/0 


3/0 


3/0 


0 
3 


A 
0 


A 
0 


9 il 


laKe tnings tnat oo not oeiong to nm isteai; 


j1/00 


90 / 1 S 
63/ 1 1 


3/0 


0/0 


90 
63 


ft 

u 


A 
0 


9 i9 


icii you tnings rros nis iKgination as tnougn tney vsre 


lU/0 


p/n 
0/U 


18/27 


23/12 


k 1 
41 


It) 


00 
37 




real ly true 
















9 


laiK rapiQiy or jiurrieaiy 


O/O 


t)/D 


3/3 


56/4? 


oc 
36 


O'i 


14 


9 iJ 
4.44 


React with iniediate anger or upset if he has difficulty 


C i /OQ 
64/37 


C IC 

5/6 


3/0 


18/33 


1 ft 
10 


0 

3 


1 0 

19 




lastering or learning sosething 
















9 JC 


Hake up his own words or use coaeion words in such a peculiar 


0 /o 

3/3 


3/ j 


13/3 


23/6 


!>6 


14 


10 

16 




way tnat it is dtrricuit to understani what he neans 
















2.46 


Act before he thinks (i.e.« is iipulsive) 


21/25 


59/33 


3/0 


8/8 


10 


19 


14 


2.47 


9o everything with boundless energy 


39/47 


8/3 


3/0 


13/14 


39 


36 


0 


2.48 


Gel very upset or overenotional if things don'ty go his way 


41/31 


8/6 


8/0 


36/53 


8 


11 


0 


2.49 


Express depressed or despairing thoughts (e.g., express lack 


3/8 


3/0 


23/25 


62/56 


10 


e 


3 




of hope, feelings of discourageaent. that he expects the 


















worst, no sense of trying) 
















2.50 


A 1 1 _lll_t-l • l« l_t-* 

Seek out adult help in doing things 


0/6 


10/3 


10/M 


39/67 


41 


6 


6 


2.51 


Insist on doing things his way 


39/78 


21/8 


13/0 


5/11 


23 


3 


0 


2.52 


Shut out jsounds by lifting his shoulders to cover his ears, or 


13/6 


18/3 


41/33 


15/14 13 


31 


14 




putting his fingers in his ears 
















2.53 


Have a blank stare or far away look in his eyes 


0/0 


31/19 


44/42 


15/6 


10 


25 


8 


2.54 


Express the belief that people are against hia (e.g., say that 


3/8 


0/0 


15/17 


74/61 


8 


3 


11 




others pick on hia, do not like hia, talk about hia behind his 


















back) 
















2.55 


Express the belief that certain people are Plotting or 


3/11 


0/0 


18/11 


72/58 


8 


6 


14 




conspiring against hia (e.g., secrtet police, criainals. 


















international spies) 

















Percent of Respondents Placing Itens in 
Category 



Inst. 
Codes 


ITEHS 


1 A/A 


! Ill 


! SU 


! F/A 


1 UtIICI 


1 
1 

- pn 


1 1 1 ru 


2.56 


Say that his body is diseasedt distortedi or that his internal 


1 5/3 


1 0/3 


1 10/9 


1 36/34 


! 48 


! 29 


! 23 




organs are rotted or lissing 
















2.57 


Say that certain external forces (e.g.i aachineSt electronic 


1 5/6 


1 5/15 


1 10/6 


I 41/29 


1 39 


! 24 


! 21 




devices) are influencing or controlling his behavior and 


















thinking 
















2.58 


Afraid of getting hurt in physical activities (e.g.i cliribing 


1 * 0/0 


1 0/6 


1 18/8 


I 77/81 


I 5 


1 6 


1 0 




roughhousing, sports) 
















2.59 


Preoccupied with conpulsive acts he recognizes as unreasonable 


1 13/14 


1 5/3 


I 8/3 


23/11 


! SI 


' S6 

1 JU 


14 




but cannot stop hinself froi doing (e.g»i touch ingi 


















counting! certain acts or routines) 
















2.60 


Obsessed or oreoccuDied with ideas he worries or talks a lot 


i 0/3 


! 3/3 




77/7S 


1 1 J 


C 
0 


1 1 
1 1 


2.61 


Inpatient and unable to wait for things 


I 26/28 


! 21/19 


Q/Q 




' IS 

1 1 J 


17 
1 f 


J 


2.62 


Uneiotional - rarely shows feelings 


I 0/0 


1 5/6 


! 74/69 


IQ/6 


■ in 


li 


c 
0 


2.63 


Prone to avoid competition with peers 


0/0 


1 0/0 


68/69 


21/28 

LI/ LU 


! 1 1 


Q 
J 


' n 


2.64 


Withdrawn fron others his age (i.e.i avoids social contacts t 


3/0 

J/ u 


! 0/3 


87/92 


11/ J 


1 J 


■ n 






remains alone or isolated) 
















2.55 


Anxious or overconcerned about the future 


0/6 


! 0/3 


3/0 


92/89 


J 


' 0 

1 w 


J 


2.6o 


Boycrazy {for girls) or girlcrazy (for boys) 


18/50 


1 8/22 


5/0 


10/8 








2.67 


Unaware of how adults feel toward hin 


3/3 


28/14 


31/42 


8/19 


31 


3 


19 


2.68 


Lacking in muscle tone (e.g.i when you feel his rauscles they 


3/0 


5/0 


16/6 


0/0 


76 


89 


6 




seem soft and doughy) 
















2.69 


Changeable or variable in mood or emotional state 


13/14 


10/3 


lO/ll 


15/''5 


51 


39 


8 


2.70 


Physically weak 


3/0 


3/0 


15/8 


3/11 


77 


81 


n 


2.71 


Sneaky or underhanded in much of what he does 


54/67 


10/14 


3/6 


10/8 


L J 


J 


J 


Z.72 


Bossed or dominated by peers 


8/9 


0/0 


49/54 


26/37 


18 


0 


0 


2.73 


Poorly coordinated physically (e.g.i clumsy or awkward in 


0/0 


3/6 


23/3 


5/3 


69 


00 


J 




Qros bodv novementSi or in doina thinas with hands or finaers) 
















2.74 


Prone to tire rjickly or have low endurane 


0/3 


10/0 


10/6 


5/6 


74 


R^ 


J 


2.75 


Prone to keeo his distance or reserve with adults 


3/8 


0/3 


67/67 




Q 
u 


n 




2.76 


Unpredictable in his behavior 


18/50 


36/11 


8/0 


3/11 


^6 


14 


14 


2.77 


Preoccupied with cosmentics (e.g.i eye shadowi roug^; 


10/44 


21/11 


3/6 


10/19 


57 


1 1 
1 1 


P 

u 




aftershave lotion, hair tonic) 
















2.78 


Unable to concentrate fe □ • Iuibds fron one fhina to ;)nnfhpr 


fl/R 

v/O 


7?/?S 

IL/ LJ 


n/^ 


10/0 


1 n 
1 u 




Cl 




while talking or doino thingSt easily distracted in what he is 


















doing by what others are doing around hin) 
















2.79 


A fringe participant in peer social activities 


0/6 


5/3 


56/83 


15/8 


23 


0 


0 


2.80 


Timid or shy (i.e., will not "venture" out to try something 


0/6 


3/0 


67/86 


26/8 


5 


0 


0 




new) 
















2.81 


Prone to hit or physically threaten peers 


95/92 


0/0 


0/0 


5/3 


0 


6 


0 


2.82 


Talktive j 


33/50 


18/28 


0/0 1 


10/11 1 


39 1 


6 ! 


6 


2.83 


Easily overexcited I 


33/33 j 


13/8 


0/0 1 


23/31 i 


31 ! 


14 1 


3 


2.84 


One whose contacts with peers of the opposite sex must be | 


2V58 


32/11 


3/6 1 


0/6 j 


41 ! 


17 ! 


3 




suparvised { 
















RBPC 


















3.01 


Restless,* unable to sit still | 


6/6 


47/53 1 


0/0 


35/9 1 


12 


31 1 


0 


3.02 


Seeks attention; "shows off" i 


80/84 1 


4/6 1 


0/0 1 


6/9 ! 


10 ! 


0 1 


0 


3.03 


Stays out late at night | 


37/34 I 


29/59 ! 


0/0 1 


2/3 ! 


33 1 


3 ! 


0 



Percent of Respondents Placing Items In 
Category 



Inst 






1 • 












Codes 


ITEHS 


I ilk 


1 1 /I 
1 1/1 


1 cu 


1 r Ik 
1 r/A 


1 utner 


= PU 


1 1 Tnn 1 

1 ITPD 1 


3.04 


Sslf^consclouss ppsilv pnhprrpsspH 

WWII vwii^v ivu^i cinuol i o ^ jcu 


■ n/n 


1 n/n 
1 u/u 


1 41/41 


1 Jj/J7 


1 A 

1 4 


1 n 

1 u 


1 A 1 

1 U 1 


3.05 


DisruotivG. annovs ;)nr1 hnthprs nfhprs 




1 n/n 

1 O/U 


■ A/n 
1 o/u 


I n/n 
1 u/u 


1 9 

1 L 


1 3 


1 A 1 

1 U 1 


3.06 


FppIs tnfprinr 

t WW 19 1 II 1 wl 1 Ul 


■ n/n 


1 n /n 
1 u/u 


1 iQ/i7 
1 47/4 1 


1 iQ/i7 
1 4j/4i 


1 c 

1 b 


1 3 


1 3 1 


3.07 


Steals in conoanv with nthprs 

tivwaij III uuiRpaii/ w 1 wii Ubiiwi 9 


1 QJ/QJ 


1 4/ cc 


1 i/in 

1 4/ lU 


I £/n 

1 b/u 


1 9n 

1 ^u 


1 3 

1 ^ 


1 3 1 

1 ^ 1 


3.08 


PrpnrriiD ipfl ! 'tn p wnrlH nf h{<^ nyn**? c:f;)rpc: infn c:n;)rp 
riwwwwiipiwu 1 III a hui iu ui ii i 9 umi i 9Laiw9 iiiLU 9|Jai>w 


■ n/n 


1 jj/lj 


1 J7/4i 


I 9 /Q 
1 ^/J 


1 A 
1 4 


1 99 

1 CC 


1 3 t 

1 J 1 


3 09 


wiij 1 ua9ii 1 1' 1 


■ n/n 


■ 7 /n 

1 t/U 


1 CQ/00 


1 99 /Q 

1 t£/y 


1 c 

1 b 


1 A 

1 u 


1 3 1 

1 J 1 


3.10 


yithrirawnr nrpfprs ^t\\ ifprv prfivitips 

w 1 wllUI unll 1 \ii wl wl 9 9U 1 1 'cQi / ai>CIVlUlw9 


■ n/n 


1 >/n 

1 t/U 


1 0C/Q7 


1 A /n 

1 o/u 


1 A 

1 4 


1 A 

1 u 


1 3 1 

1 J 1 


3 11 


ftplnnnCk fn p npnn 

UwlWIIJJ9 o sOliy 


* A7/Ri 
1 0 f / 04 


1 n/Q 
1 u/y 


1 9 /Q 
1 t/J 


1 in/Q 
1 lU/j 


1 9n 

1 ^u 


1 A 

1 u 


f A 1 

1 u 1 


3.12 


Ppnpfifivp (tPPPfh! cpvci fhp c;)Br fhinn nupr ;)nH nvor 

ncpCtlwIVw 9|iwwl>ll| 9079 tllw 9anL til 1 11^ UVCl dllU UVCl 


> in 
1 vj 


1 7 /n 

1 t/U 


1 il /Q 

1 4/y 


1 /Q 


1 

1 33 


1 9C 


1 C3 1 


3.13 


Short pttpntinn (kPr^n! nnnr rnnrpntpptinn (:n;)n 
wiiwi \t awwwiiwiuii 9paii| puui cuiicwiici ac luii 9|iuii 


■ n/n 


1 rO/jL 


I 9/n 
1 ^/u 


1 1 9 /n 

1 1l/U 


1 1 n 

1 lU 


1 90 
C7 


10 1 
I7 1 


3.14 


Lacks self-confidence 


! 2/0 


1 4/0 


I 27/31 


I 57/59 


! 10 


0 


9 ! 


^ IS 


iiidttciit ivc to wudt Owners say 


1 4/3 


1 QCIQA 

i oo/o4 


1 6/3 


A /A 

u/0 


4 


3 


3 1 


3 16 


Ifirnhprpnt c^np^rh. wh^f \^ c^irl Hnpcn't n^lfP cprcp 

lllCUIIwl wilt 9|iwCtll| miat 19 90111 LIUw9ll t Ra^w 9wll9w 


i/n 


■ n /n 

1 u/u 


n/n 
o/u 


97/n 

L //U 


c 1 
bl 


3i 

j4 


bb 1 


3 17 


Fiahts 

1 iyilw9 


Q7/I nn 


1 9 /n 

1 £/U 


n /n 
u/u 


c /n 
b/U 


A 
U 


A 
U 


A 1 
U 1 


3.18 


lnV/)l tn Hplinnitpnt fripnrlc 

LU/u 1 WW llwlllll|Uwllw II lwllLI9 


4 1/ jO 


1 i /IQ 

1 4/ 17 


i /n 

4/U 


1 Jl /99 


J / 


A 

u 


3 1 
J 1 


3 19 


tpiinpr t^tntrttac 

n<j9 wwli|Jwl tdllwl Ull9 


nn/Q^ 
ou/74 


1 o/U 


9 /Q 


c in 
b/U 


0 


J 


A 1 
U 1 


1 7(1 

J •Lv 


Trttsnt Frnn crhnni ttcttallvr in rnQnanu ut^h n^hare 

iiudiit 1 1 uw 91.11UUI1 U9Udii7 III tuiipdiiy witii uuncis 


> 1^1 /£Q 


1 A /9Q 
lo/£0 


A /3 
4/J 


i /o 

4/3 


V9 
CC 


J 


A 1 

0 1 


^ PI 
J »Ll 


n7pcr9cii9i 1 1 vcf reelings arc cdbtiy nun 


9 /n 


n in 
U/U 


91 /3 t 


^ 1 /CO 

61/59 


1 A 

10 


6 


0 1 

3 1 


J»LL 


Honors 1 lv foar^ttl * an\/tnttc 

uciicidiiy rcdrruii dnxious 


n /A 


n /ft 
U/u 


0/5 


86/91 


4 


3 


A 1 

0 1 


3 PI 
J . LJ 


I rrocnnnc th 1 0 itnHononHahl 0 

II 1 C9|JUII9IUiC| UllllC|JclllldU 1 c 


9 /n 


yb/y / 


n /A 
U/U 


n in 
U/U 


A 

u 


3 


A 1 

0 1 




Use "hsH" pnfinsninnc nnoc uKa apo aluauc in mrta UlnA t\C 

nd9 udu tuiipdiiiuii9i onc9 wno die aiwdyb in soiac Kino Or 

trntthi p 
wl uuu 1 w 


Aif tc 


Q / 1 Q 
O/I7 


C /3 

b/J 


i /£ 
4/6 


39 


A 

U 


n 1 

0 1 


3.25 


TpnsP. ttnphip tn rpl;)y 

twli9w| UlldU 1 w tU IwlO/V 


n/n 
u/u 


9 /n 

t/U 


i /£ 
4/0 


09 /m 

7£/ /o 




IC 

lb 


A 1 

U i 


3.26 


[lisnhpHipnt: rliffiriilt tn rnntrnl 

U 1 9UU Wtl lwllb| Ulll lUUIW tU tUlltlUI 


pi/nn 

04/00 


in/Q 

1 U/7 


n/n 
u/u 


i /n 
4/U 




A 
U 


3 1 
^ 1 


3.27 


npnrp<2<;prl! pIwpv*; (;pH 

Uwpi w99wU| 0111079 9dli 


9/n 


n/n 
u/u 


47/ jj 


91: /Q 1 


9C 
CO 


1 3 

U 


3 1 
J 1 


3.28 


UncooDcrat i ve in aroitn (;ititptinn(i 

uiiwwpwi aw 1 V w III tji uup 9ICUOCIUII9 


4 1/0 J 


99/11 

LLf 1 J 


9n/ 1 1 

lU/ I J 


9 /Q 


0 
0 


A 
U 


3 1 
^ 1 


3.29 


Passive, suaaestible: pasilv IpH bv nthprs 

1 U«f«flTW| JU^^WJWIIilWI WO 9 117 ICU Xlj UUIIWl9 


n/n 


lU/ ID 




9Q/9f; 


33 
JJ 


n 1 
u 


n 1 

U 1 


3.30 


Hvoeractive; "alwavs on the ao" 


J f / lU 


7(i/9 


n/n 

u/ u 


lA/A 

10/0 


99 ' 
CC 


jO 


n 1 
u 1 


3.31 


Distractible; easily diverted fron the task at hand 


10/3 


ft0/7P 

U U 1 f L 


n/n 

u/u 


?/n 

4/U 


c 

0 


10 


7 1 


3.32 


Destructive in reoard to own and/or other's nrnnertv 


' fin/fi7 


0/ 1 u 


?/l 


i/n 

4/U 


0 
0 


n 1 
u 


n 1 

U 1 


3.33 


Neoative: tends to do the onnosite of what is s;)iH 

■•w^wwi¥w| vwiiu«j WW WW wiiw wi'i'Ww 1 ww w 1 nita w i j 90 I u 


OJ/01 


in/A < 

1 u/ 0 


A/n 

o/u 


0/0 


1 9 
iC 


n 
u 


L 1 

b 1 


3.34 


Inoertinent: talks b^rk 

(Wpwl WlllwllWf (•OII\9 UOUr% 


04/ lUU 


A/n 
o/u 


n/n 
u/u 


n /n 
u/u 


1 A 
lU 


A 

u 


A 1 
U 1 


3.35 


Sluggish, slow aoving, lethargic 


0/0 


18/3 


35/19 j 


10/3 


37 


72 


3 ! 


J .JO 


U1UW971 nob wiQc owdive 


n in 
U/U 


41/19 


in 

31/9 


i f A 

4/0 


25 


72 


0 1 


3 37 


Mpruntfci. tittprv. iitiBnu* P^icflv cfarfloH 1 
nwlVUU9, .|lttwl7l JUIn|J7i wd9ll7 9tdrtlwU 


A 17 

Afi 


C /ft 

b/U 


9 /o 
1/5 


QA mn 
o4/l)U 


4 


44 


A 1 

0 1 


3.38 


irritable, hot-teipered; easily angered | 


74/69 


2/3 j 


2/0 j 


14/9 


8 1 


19 


0 ! 


3.39 


Expresses strange, far-fetched ideas 


6/9 


11/ J 1 


in/13 

1 u/ 1 J 


7n/iA ■ 

lu/ 1 0 1 


CC 1 

J J 1 




i7 ' 
4 f 1 


3.40 


Argues; quarrels { 


78/97 


2/0 I 


4/0 1 


4/3 I 


10 ! 


0 i 


0 ! 


3.41 


Sulks and pouts I 


33/28 , 


6/6 ! 


27/38 1 


10/16 1 


25 1 


6 1 


6 ! 


3.42 


Persists and nags; can't take "no" for an answer | 


67/75 I 


12/13 1 


4/0 1 


6/6 1 


10 1 


3 ! 


3 ! 


3.43 


Avoids looking others in the eye | 


2/0 ! 


2/0 j 


59/63 i 


33/31 1 


4 1 


6 1 


0 1 


3.44 


Answers without stopping to think { 


8/13 ! 


47/28 I 


0/9 I 


20/6 1 


25 1 


0 1 


44 1 


3.45 


Unable to work independently; needs constant help and | 
attention I 


6/13 


51/34 I 


8/3 1 


22/34 j 


12 i 


3 1 


13 1 


3.46 


Uses drugs in conpany with others I 


45/75 1 


10/16 


4/0 


12/6 i 


29 1 


0 


3 ! 


3.47 


Ifipulsive; starts before understanding what to do; doesn't | 
stop and think j 


22/19 1 


45/31 1 


0/0 1 


18/3 1 


14 1 


6 1 


41 I 



Percent of Respondents Placing Itens in 
Category 



Inst. 



Codes 


I TENS 


1 ilk 


1 l/l 


1 cu 
1 >>w 


1 r Ik 

1 f /n 


1 umer 


- on 


1 1 Ton 

1 1 IPU 


3.48 


Chews on inedible thinas 

\«llwllv VII IllwUllliw Ull 1 ll^v 


1 0/ 1 J 


1 4/0 


1 1 9/n 

1 1l/U 


1 Jj/41 


1 


1 j4 


1 Q 

1 " 


3.49 


Tries to rloiin;)fp Afhers* hiil Hpc. thrp;)fpns 

11 1 \>V UVW 11 late vvllCI9| UM 1 1 1 C9 1 SMI CO t CI 19 


1 00/ yf 


1 n/n 
1 u/u 


1 n/Q 
1 u/j 


1 c/n 


1 0 


1 u 


1 n 


3.50 


Pifks at A^hpr srhildrpn a^ a w;iv of npffinn fhoir ;3ffonfinn* 


1 01/Oj 


1 ^/^ 

1 O/J 


1 1l/10 


1 0/y 


1 1 9 

1 1l 


1 3 

1 J 


1 c 

1 0 




seeis to want to relate but doesn't know how 
















3.51 


Steals fora oeoole outside the hoie 

vVWW 1 V 1 VI Mi I'vVI'IC VUtJIUC tllC IIVHIC 


1 7fi/RR 

1 fO/UU 


1 0/ 1 J 


' n/n 

1 u/ u 


1 9/n 

1 t/U 


■ 1 A 

1 10 


1 n 

1 u 


1 n 


3.52 


ExDresses beliefs that are clearlv untrue fHplusions) 

bAfl WWW l/WIIWIJ tliat QIC tlvQII/ UiitlUC \UCIU9iVli9/ 


1 10/10 


* 7/^ 
1 t/J 


1 in/n 

1 1 U/ 1 J 


1 10/ 17 


■ lil 

1 JJ 


1 1 1 

1 1 J 


1 IP 

1 jO 


3.53 


Savs nobodv loves hia or her 


1 t/ J 


! 4/0 
1 ^/ w 


1 J7/J*t 


1 JJ/JO 


■ 9n 

1 ^u 


1 c 

1 0 


1 n 

1 u 


3.54 


Freelv adiits disresoect for loral v.ilues and laws 

* 1 WW I / uwm Iwv iil«flWv|'WW IWi MWIUI ffVJIUWJ dlU IQIU 


! 67/66 

1 Of/ 00 


1 0/ 1 J 


■ n/Q 

1 u/ ^ 


1 ^/^ 


' Ifl 

1 1 0 


■ 1 

1 J 


> 1 


3.55 


Brags and boasto 


1 65/88 


! 2/6 
1 t/ 0 


Q/Q 

u/ u 


1 1 0/ 0 


■ li 

1 1^ 


■ n 


1 n 

1 u 


3.56 


Slow and not accurate in doing things 


1 0/0 


1 41/19 


1 10/ 0 




1 

1 ^7 


lA 
1 0 


1 JO 


3.57 


Shows little interest inthinos around hin or her 

I Iwwiw lilWI W« lilVlllilHv Ul VUilU III HI VI 11 V 1 


! 0/0 


1 1 0/ LO 


! 7fi/i7 


1 n/n 

1 u/ u 


' fl 

1 0 


11 
1 J 


1 11 

1 1 J 


3.5£ 


Does not finish thinosr oives ud easilv: lacks oerseveranre 

www*/ iiwi* 1 VIII iijjv y 9'*^*' wu*^ii/| luwnj pwi^wfwiaiiww 


! 2/0 
1 t/ u 




1 u/ 0 


' Ifl/IQ 

1 10/17 


' 19 
1 c 


n 
u 


■ lA 

1 10 


3.59 


Is Dart of a QrouD that.' reiects school activities such as tpan 

*v f/uiv VI u ^ivu^ Vila I* iwjwttJ Jtiivv I uttlTltlCS 9Utll a9 tCGill 


1 ^<jf 00 


0/7 


1 ^/ LL 


1 909 

1 LJL 


11 
J J 


n 
u 


n 
u 




SDOrtSt clubs. Droipcts to hplo othpr^ 

vpvi Vvf VlUUvf pi vjcvts tv llwip Vtllwl W 
















3.60 


Cheats 

w II WU V «f 


J f / 


1 lU/ 1 7 


n/n 
u/u 


99/IA 

LC/ 10 


9n 

C\) 


n 
u 


1 n 


3.61 


^ppks conoanv of olHpr. 'n/irp* pynpripnrpH mnn;inlnnc 

VwCnv \fVMpali7 Ul vlUCI f Mvl C CAHCI 1 ClltCU t Vii|iall 1 




n/Q 
u/j 


N/1 A 
M/ 10 


10/ jO 


At^ 
4j 


n 
u 


1 7 
J 


3. 62 


Knows whAt'< ooinn nn hut ic lictlpcc anti iinintprPctpH 

ItllVKv Wliat a 1 liJJ Vil UUt 19 1 l9tlC99 allU Ull 1 II tCI C9 tCU 


> n/n 

U/ u 


i^/ii 
•ij/^ 1 


jj/ CO 


1 n/n 

lU/U 


1 A 


9C 

LJ 


r r 
0 


3.63 


Ppsists IPr)vinn hie BOthpr'c for nthpr r;)rpt;)kpr'Ql cIHp 

l\C9i9t9 ICO*^i||lJ 1119 MUtllCI 9 \\Jl UtMCI Cal CtahCI 9J 9 1 UC 


U/J 


9/n 


j// j4 


47/oj 


1 9 
\C 


u 


U 


3 fi4 

•1 . 'Jn 


niffiniltv in ii;)kinn rhniroc* ran't Bal^o iin ninr^" 
uiiiicuitj 1^1 wdiviiiy tiiuitC')| tall t Mdnc U}' IRinQ 


n/n 
u/u 


Ifl / 1 Q 
10/ 17 


0/0 


Dl/dD 




J 


4/ 




Tp;)QPQ nfhorc 

1 Ca9C9 U tllCl 9 


/0/74 


Q /n 
0/U 


Z/0 


o/j 


r 
0 




A 

0 


3.66 


Absentninded! foropts sinnlp thinns pacilv 

nuv wll VIR IIIUWUI lvlV}Ct9 91 Ml' 1 C til 1 liJJ9 CO 9 1 • / 


7/n 


0// Jl 


i/n 

4/U 


1 A/n 
o/u 


9n 

C\J 


/ 


CI 
Dl 


3.67 


Acts like he or she were nuch vounoer: ina;iturp* "childish* 

n^^^,ff 11 i\w iiw vi vllw Wwlw MUtll J UUIIJjwl | 1 MiiiatUi C| tllllUI9ll 


0/ IJ 


J / / 1 0 


^1 /9S 


fl/99 
0/ 


10 


17 


0 


3.68 


Has trouble followina directions 

lia^ wl VUU 1^ IVIIVKIIiy UllWttlVIU 


n/n 

u/ u 


0^/ 1 J 


9/n 

t/U 


A/n 
o/u 


0 


Q 
7 


00 


3 69 


tfill 1 ie to Dfotect his friends 

IT 1 II 1 IW \tV pivtwtt III J 1 1 lwliU9 


J7/ J7 


•1/17 


4/^ 
4/j 


9n/n 

LV/ 1 J 


11 

JJ 


q 
J 


q 
J 


3.70 


Afraid to trv npw thiiins for fpar of failiipp 
ni 1 a 1 u tv tij iicii tiiiiijj9 ivi 1 coi VI 1 0 1 1 Ui c 


n/n 

u/ u 


?/n 


U/7 


nn/Qi 

OU/71 


0 


n 
u 


u 


3.71 


Selfish! won't sharP! alwavii takp** thp hinnPQt nippp 

%lwll IJII| nvil t 9llai C| 0111079 tOI\C9 tllC UIJjyC9t |JICtC 


J // j7 


14/ 1 J 


n/? 

U/ J 


p/99 1 


il 
4 1 


q 
J 


n 
u 


3.72 


Uses alcohol in conoanv with others 

u^wv aiwviivi III tvflipall/ K I til VtlICi 9 


J 1 / 1 J 


0/ 0 


?/i 
£/ J 


in/Q 

1 u/ 7 


11 

J 1 


q 
J 


q 

J 


3.73 


School uork is npssv. slonnv 

%l\f IIVV 1 NVI n IJ IIC997t 9IV|'P7 


7/n 

t/U 


OL/ DO 


7/n 

t/U 


9/1 
t/j 


19 

\c 


1 1 
1 J 


IQ 


3.74 


Pops not rpsoond tri nrai^tP fron adiiltii 

UVw9 llVt 1 C9|'wliU tv pi 0 1 9C 1 1 VW OUU 1 t9 


0/ ID 


A/Q 
0/7 


4j/ jU 


P/Q 

0/y 


17 
J 1 


c 
D 


Q 
7 


J • f J 


Wnr likpd hv nthpr<* i<t a ''Innpr" horaiico t\f annraccluo 
nut 1 1 ivcu uj utMci9| 19 0 luiici uctaU9c ur oyyicSjivc 


j7/0j 


9/n 

t/U 


Q 1 /9I« 
J 1/lj 


9 /Q 


0 


J 


n 
U 




hphavi or 
















3.76 


Pops not iisp lanniianp to mnumniratp 

IIUC9 nut U9C lOliyUOyC tU tUMmUII 1 tO tC 


9/n 

t/U 


n/n 
u/u 


0// j4 


<il7 
0/ J 


9<» 
LJ 


IP 
JO 


95 
LJ 


3.77 


fannot st^nd to wait: wantc pvprvthinn nrtu 

%«aiiiivt 9tciiu tv no 1 1 1 iioiit9 CfCi7**ii*ii9 lluw 


j7/ jy 


10/ LJ 


n/n 
u/u 


9Q/99 
CJiCC 


1 A 


1 1 
1 J 


q 
J 


3 78 


PpfiKPit to tn^P dirprtinnQ. unn't tifs ac fnid 

l\CI U9C9 tU ta»\C UIICttlUII9| WUII t UU 09 LUIQ 


OU/Oj 


9C/9fl 1 
LQ/LQ 1 


9 /n 


n /n 

U/U 


1 9 
\C 


J 


c 

0 


3.79 


Blaies others; denies own listakes 


42/48 


23/23 


2/3 
t/ J 


18/23 ' 

1 U/ L J 


1 1 


1 
J 


n 

V 


3.80 


Admires and seeks to associate with "rougher* peers 


51/72 


0/16 j 


4/6 


25/0 1 


20 j 


3 


3 


3.81 


Punishment doesn't affect his or her behavior 


51/56 


6/!S 1 


6/6 


2/^ 1 


35 1 


3 i 


19 


3.82 


Squirnsi fidgets 


8/9 j 


41/25 j 


2/0 


39/16 i 


10 j 


47 


3 


3.83 


Deliberately cruel to others 


80/91 


4/0 1 


4/3 


6/0 1 


6 i 


6 i 


0 


3.84 


Feels he or she can't succeed 


2/3 j 


4/0 i 


18/13 


69/75 1 


6 1 


3 


6 


3.85 


Tells inaginary things as though true; unable to tell real I 


2/9 i 


6/6 i 


10/19 


25/3 1 


57 1 


22 


41 




froi inagined | 
















3.86 


Docs not hug and kiss neabers of family; affectionless { 


0/3 


2/0 1 


67/75 1 


6/6 


25 ! 


13 


3 


3.87 


Runs away; is truant froa hooe { 


55/50 1 


12/25 1 


4/9 I 


6/9 1 


22 i 


6 i 


0 


3.88 


Openly admires people who operate outside the law | 


61/66 i 


8/22 1 


0/3 1 


6/0 1 


25 1 


6 1 


3 


3.89 


Repeats what is said to him or her; "parrots" others' speech | 


10/0 i 


4/3 ! 


12/6 1 


19/9 I 


53 1 


28 i 


53 



HHSB 

ERIC 43 49 



Percent of Respondents Placing Itens in 
Category 



Inst. 
Codes 




1 A/A 


1 I/I 


1 SU 


1 F/A 


1 Other 


- PD 


! ITPD ! 

1 1 im 1 


4.01 


Tell the teacher he Is not capable of doing the work expected 


i 8/15 


1 13/6 


1 4/3 


1 62/74 


1 11 


i 3 


1 0 i 


4.02 


Bring up other points of view in class so that they aay be 


I 8/57 


i 6/3 


1 4/0 


! 2/17 


! 79 


1 3 


1 20 1 




explored or d>scussed 










4.03 


Ask questions in order to get sore inforaation about a 


11/40 


1 4/3 


1 2/0 


1 6/20 


1 77 


1 3 


1 34 i 




subject 














4.04 


CoRpialn that the work is too hard 


1 13/29 


23/6 


1 4/3 


1 40/54 


1 21 


1 0 


1 9 1 


4.05 


Raise his hand to answer a question, or volunteer infornation 


1 11/46 


i 4/6 


i 4/0 


I 4/23 


1 77 


1 3 


1 23 I 


4.06 


Act physicaliy restless in class or unable to sit still 


i 19/11 


I 59/34 


1 2/0 


1 ii/6 


1 9 


1 43 


1 6 i 


4.07 


Seen critical (in a negative way) of the peer's opinions, 


I 59/54 


1 0/11 


I 15/17 


1 13/14 


1 13 


1 3 


1 0 1 




questions or work in class 
















4.08 


Bring things to class that relate to a current topic 


8/54 


1 2/3 


4/0 


I 0/17 


1 87 


I 3 


1 23 1 


4.09 


Ccse in late to class 


I 8/17 


1 74/80 


0/0 


I 2/3 


1 17 


0 


1 0 1 


4.10 


Do Bore work than he is assigned (i.e., carries assignaents 


6/49 


! 2/3 


' 2/0 


1 19/4G 


72 


3 


6 1 




beyond the ainlBal requireaent) 
















4.1i 


Express the feeling that too auch Mork has been- assigned 


19/20 


25/11 


2/3 


38/57 


17 


0 


9 1 


4.12 


Annoy or inte.-fere »ith the work of his peers in class 


81/74 


13/17 


0/3 


2/0 


4 


3 


3 ! 


4.13 


Speak disrepectfully to the teacher in class 


85/97 


8/3 


0/0 


0/0 


8 


0 


0 i 


4.14 


Participate actively in classrooa discussions 


15/66 


' 2/6 


2/0 


0/9 


81 


6 


14 1 


4.15 


Have his work poorly organised (e.g., class notes 


4/3 


79/57 


4/0 


6/0 


8 


9 


31 I 




written assignaents) 
















4.16 


Criticize, belittle or aake derogatory reiearks concerning 


59/77 


6/0 


0/0 


17/23 


19 


0 


0 1 




the inportance of the subject siatter of the course 
















4.17 


Cone to ciass having lost, forgotten or Displaced his books. 


4/0 


89/di 


G/0 


C/0 


8 


6 


6 1 




pencel or other necessary class aaterial 
















4.18 


Seea overly concerned that he lias 'he correct directions 


2/3 




2/3 


74/91 


17 


0 


3 ! 




(e.g., will check an assignaent with a teacher after class. 


















will ask that a direction be re(. .*ited or clarified) 
















4.19 


Fail to turn in assignaents on tiae 


6/3 


85/91 


2/0 


4/0 


4 


0 


6 ! 


4.20 


Engage the teacher in conversation just before or after class 


2/51 


4/6 


2/0 


11/26 


81 


$ 


11 1 




(e.g., about subject aatter of courses, or autual interests) 














4.21 


Coae up with original or unique thoughts in class which an 


6/57 


4/6 


6/0 


0/. 


85 


9 


17 1 




unususal, but relevant 














4.22 


Have tu be reprinanded or controlled by the teacher because 


87/94 


6/3 


0/3 


2/0 


4 


0 


0 1 




of his bahavior in class 














4.23 


Liked by you as a person 


0/50 


2/3 


6/12 


2/12 


91 


6 


17 ! 


4.24 


Outwardly nervous about taking tests 


2/0 


0/0 1 


0/6 


93/86 1 


6 1 


3 I 


6 ! 


4.25 


Effective In applying a new principle he has learned to a ne» 


8/59 


0/3 1 


2/3 


0/9 I 


91 1 


12 1 


15 1 




or unfaniliar prcblen 
















4.26 


Likely to quit or giveup fwhen soaething is difficult or j 


4/6 


25/11 


8/9 


53/54 


11 1 


0 


20 i 




de»<inds aore than usual effort on his part { 
















4.27 


Reliant upon the teacher for directions and to be told how to | 


2/0 


26/9 


17/3 


42/59 


13 


6 


24 1 




'do things or proceed in class { 












4.28 


Responsive or friendly in his relationship with the teacher | 


6/57 1 


0/6 


4/9 


2/17 ! 


89 i 


6 1 


6 ! 




in class (vs. being cool, detached or distant) I 
















4.29 


A coapulsive talker (i.e., can't refrain froa talking to | 


36/50 


21/24 ! 


4/0 


11/12 


28 


6 


9 ! 




classRetes) | 














4.30 


Quick to grasp a new concept that you present in class j 


6/51 1 


4/6 j 


2/3 ! 


2/11 


86 i 


9 


20 i 



Codes 


ITENS 


1 Percent of Respondents Placing Iteas in 
! Category 


1 A/A 


i I/I 


i SH 


! F/A 


1 Other 


1 
1 

= PO 


1 ITPO 


4.31 


Prone to want his teacher to do all the work for hia. or 


! 2/9 


1 42/40 


\ 8/0 


1 32/43 


1 17 


1 6 


I 3 




iake things easy for hin 














4.32 


Swayed by the opinion of his peers in class 


1 2/11 


1 8/11 


1 26/20 


1 36/51 


1 26 


1 0 


1 6 


4.33 


Very quierti uncoMunicative (e.g.! responds to questions 


! 0/0 


! 4/0 


1 85/89 


1 4/3 


1 8 


1 6 


1 3 




with Monosyllables or a gesture) 
















4.34 


Effective in iaking inferences and working out answers for 


\ 11/51 


! 4/3 


1 0/11 


1 2/11 


1 83 


1 6 


1 17 




hiaselfi when given the facts 












4.35 


Oblivious to what is going on in class- is not \ith it" 


0/0 


34/29 


1 59/46 


1 2/0 


6 


1 14 


1 11 




seeis to be in his own private world 
















4.36 


Inconspicuous in class (i.e.> you could easily forget he is 


0/0 


6/3 


83/94 


2/0 


1 8 


\ 0 


3 




there) 














4.37 


Prone to feel he must naster all of the details before he is 


8/17 


1 2/3 


2/0 


1 61/69 


1 26 


3 


9 




satisfied he knows it 












4.3d 


Dognatic or opinionated in the way he thinks 


51/66 


! 2/3 


2/0 


6/17 


40 


3 


1 11 


4.39 


Prone to want quick, "black" or "white" answers to questions 


' 23/31 


1 8/3 


2/0 


1 23/40 


1 43 


1 3 


1 23 


4.4U 


Openly nervous during class (e.g., is physically tense» voice 


' 0/3 


4/0 


13/6 


! 81/80 


1 2 


1 11 


' 0 




quivers, or fearful of teachers or classsates) 
















4.41 


Not receptive to other's opinions (e.g., doesn't listen. 


38/49 


43/31 


10/6 


2/6 


6 


1 6 


3 




inter upts others) 
















4.42 


Able to sift out the essential fron the unessential in 


8/46 


6/9 


0/3 


0/6 


86 


11 


26 




what he reads or hears in lecture 














4.43 


1 i l_fl t fill I AM 

Fluster, block, or becoae ill at ease when expressing hinself 


0/0 


4/0 


15/11 


76/66 


6 


17 


6 




verbally 
















4.44 


Lack social interaction with peers in class 


0/0 


2/0 


t\r 1 1 Art 

96/100 


2/0 


0 


0 


0 


4.45 


Prepare homework or project assignnents in an interesting 


8/53 


2/3 


2/3 


2/21 


87 


6 


15 




and original fashion 














HPBIC 


















5.01 


Coisplains about other's unfairness and /or discriaination 


30/44 


19/9 


13/6 


23/32 


15 


3 


6 




towards hin 
















5.02 


Is listless and continually tired , 


4/3 


26/9 


26/15 


8/3 


36 


68 


3 


5.03 


Does not conform to Maits on his own without control frcm 


43/60 


26/14 i 


4/0 


10/6 


17 


9 


11 




others ] 














5.04 


Secones hysterical, unset or angry when things do not go h!5 1 


70/66 


2/3 


2/3 


19/11 


8 


11 


6 


p Air 

5.05 


way 1 
Coaaents that no one understands hin 1 


9/12 


6/3 


25/29 1 


38/41 


23 


3 


12 1 


5.06 


Perfectionist: neticuous about having everything exactly | 


8/0 1 


0/3 I 


6/3 1 


36/74 


51 i 


17 1 


3 i 




right ] 
















5.07 


llfll_il- l_l 1_ ft* ** « mm BM ■ 

Hill destroy or take apart soaething he has aade rather than | 


32/40 


8/3 


25/31 


26/23 


9 


3 


0 




show it or ask to have it displayed j 














K nfi 


utner cniiuren act as ir ne were caooo or tainted 1 


13/6 


6/0 


55/69 i 


6/3 


21 


17 


6 1 


5.C9 


Has difficulty concentrating for any length of tine | 


4/0 ! 


83/54 1 


6/0 1 


4/0 1 


4 1 


14 ! 


31 1 


5.10 


Is overactive, restless, and/or continually shifting body j 


2. /II ! 


49/20 j 


0/0 1 


17/14 I 


13 1 


51 1 


3 1 




positions 1 














5.11 


Apologizes repeatedly for hitiself and/or his behavior | 


0/3 ! 


2/0 ! 


8/9 ! 


79/74 


!1 


11 i 


3 i 


5.12 


Distorts the truth by (taking statements contrary to fact | 


30/40 1 


23/20 ! 


0/6 1 


19/14 1 


28 1 


3 ! 


17 1 


5.13 


Underachieving: Perforns below his deoonstrated ability level | 


ll/O 1 


32/21 ! 


11/9 1 


8/3 i 


34 1 


6 1 


62 1 



ERIC 



Percent of Respondents Placing Itens In 
Category 



Inst. 
Codes 


ITEMS 


A/A 


1 i/i 


su 


1 F/A 


1 Other 


: PD 


1 !TPD 


5.U 


Disturbs other children: teasing, provoking Fights. 


1 85/94 


1 8/3 


1 4/0 


1 2/0 


1 2 


1 3 


1 0 




interrupting others 
















5.15 


Tries to avoid calling attention to hinselF 


2/0 


! 4/0 


1 74/80 


1 17/20 


1 4 


1 0 


1 0 


.5.16 


Halces distrustful of suspicious reaarks about actions 


! 23/1? 


! 4/9 


1 11/6 


1 47/63 


\ 15 


1 6 


1 0 




of others toMard hin 
















5.17 


Reacts to stressful situations or changes in routine Mith 


4/0 


4/0 


6/6 


77/54 


10 


40 


0 




general body aches, head or stoaach aches, nausea 
















5.18 


Argues and nust have the last Mord in verbal exchanges 


76/94 


6/0 


; o/O 


4/3 


15 


0 


3 


5.19 


Approaches new tasks and situations with an *I can't do it' 


! 2/6 


I 21/9 


! 0/3 


! 62/71 


! 15 


! 6 


1 6 




response 
















5<20 


Has nervous tics: ■uscle-tMitctiing. eye-blinking, nail- 


0/0 


2/0 


8/0 


66/31 


25 


f9 


0 




biting. hand-Mringing 
















5.21 


Habitually rejects the school experience through actions or 


38/51 


13/3 


17/20 


23/23 


10 


0 


3 




conients 
















5.22 


Has enuresis (vets bed) 


2/0 


2/0 


0/0 


53/26 


43 


71 


3 


5.23 


Utters nonsense syllables and/or babbles to hinself 


4/0 


' 13/3 


' 38/26 


4/6 


' 42 


31 


31 


5.24 


Continually seeks attention 


59/57 


4/0 


1 4/6 


25/31 


9 


3 


3 


5.25 


CoMents that nobody likes hin 


11/6 


6/0 


28/40 


36/46 


' 19 


9 


0 


5.26 


Repeats one ideas, thought, or activity over and over 


4/0 


8/2 


6/12 


17/9 


66 


24 


53 


5,27 


Has tenper tantruas 


83/85 


4/0 


2/3 


8/3 


4 


9 


0 


5.28 


Refers to hinself as dunb. stupid, or incapable 


0/6 


6/0 


21/17 


53/57 


21 


II 


S 


5.29 


Does not engage in group activites 


2/0 




I 93/97 


2/3 


' 0 


0 


0 


5.30 


Hhen teased or irrita' d by other children, takes out his 


77/97 


6/0 


2/0 


8/0 


8 


3 


0 




frustration(s) on another inappropriate person or thing 














5.31 


Has rapid nood shifts: depressed one aoient. nanic the next 


17/0 


2/3 


0/9 


36/26 


45 


60 


3 


5.32 


Does not obey until threatened with punishient 


53/59 


21/29 


2/0 


4/6 


21 


3 


3 


5.33 


Conplains of nightnare. bad dreans 


2/0 


2/0 


4/3 


79/77 


13 


14 


6 


5.34 


Expresses concern about being lonely, unhappy 


4/0 


2/0 


36/49 


43/51 


13 


0 


0 


5.35 


Openly strikes back with angry behavior to teasing of other 


82/94 


0/0 


4/3 


6/3 


9 


0 


0 




children 
















5.36 


Expresses concern about soaething terrible or horrible 


0/0 


2/0 


6/3 


77/77 


15 


9 


11 




happening to hin 
















5.37 


Has no friends 


2/0 


4/0 


89/100 


0/0 


6 


0 


0 


5.38 


Hust have approval for tasks attenpted or coapleted 


9/3 , 


9/9 


13/0 


47/83 


21 


6 


0 


5.39 


Displays physical aggression toward objects or persons 


88/100 , 


4/0 


0/0 


8/0 


0 


0 , 


0 


5.40 


Is hypercritical of hinself 


4/0 1 


6/0 


11/6 , 


57/80 


23 


II i 


3 


5.41 


Does not coaplete tasks atteapted i 


4/0 


77/63 


2/3 j 


4/3 


13 


3 


29 


5.42 


Doesn't protest when others hurt, tease, or criticize hin i 


4/3 1 


6/3 , 


51/66 , 


21/23 


17 


6 i 


0 


5.43 


Shuns or avoids heterosexual activities 


0/3 1 


0/0 


68/74 , 


11/20 i 


21 


3 i 


0 


5.44 


Steals things froc- other children i 


62/89 1 


8/9 


0/3 1 


ll/O i 


19 , 


0 i 


0 


5.45 


Does not initiate relationships with other children j 


0/0 1 


4/3 


81/94 1 


8/3 


8 i 


0 1 


0 


5.46 


Reacts with defiance to instructions or coaaands 1 


70/91 I 


8/0 1 


2/0 I 


9/9 1 


II ■ 


0 i 


0 


5.47 


Heeps or cries without provocation I 


2/0 I 


0/0 1 


2/14 1 


79/57 1 


17 1 


26 1 


3 


5.48 


Stutters, staaaers. or blocks on saying words 1 


2/0 1 


2/0 I 


6/3 1 


53/14 1 


38 1 


46 i 


37 


5.49 


Easily distracted away froa the tasl< at hand by ordinary | 


9/0 1 


83/74 I 


0/0 i 


0/0 1 


8 1 


II 1 


14 




classroon stinuli (i.e.. ainor ooveaents of others. { 

















noises) 



ERIC 



46 







1 Percent of Respondents Placing Itens 


n 




■ 








Category 








Inst. 












1 






Codes 


ITEHS 


A/A 


1/1 

1 W * 




F/A 


! Other : 

VWIICI ■ 


: pn 


i iru 


5.50 


FreQuentlv stares blanktv into soace and is unaware of his 


0/0 


! 59/29 


26/27 


2/3 


11 


27 


15 




surround i no s when doina so 
















8ES 




















Avoids interaction with other students or teachers 


3/0 

J/ w 


! 7/0 
1 '/ w 


82/97 


3/3 


2 


n 


n 
u 




Ahsent or tardv without leoitinate reason 


J/ 1*1 


' 70/71 


8/3 


5/11 


11 


n 
u 


fl 


03 


MpkPQ ripronpforv rnnapnfc nr in;)oornori;)tp npcttirPQ tn nthpr 




■ ^/O 


2/0 


2/3 


n 
u 


fl 


fl 
u 




















Oi 


Fpilc rl;)ccrnnB tpctc or Q\\\779^ 


0/0 




5/0 


5/9 


47 


c 

0 


ou 


0(| 


Pvhinltc oFF-tAcIf hph;)utnrc (p n . cf;)rpc «)W«)V Frna t;)clf. 


2/0 


OU/QQ 


' 5/14 


10/0 


91 

CJ 


1 1 


Q 




will nnf »n](o AVP rnnfArf rps^lnc nn fjick For nnlv hripF 
will nut iBciisc; trjc LUiitQLti icsaiiia uii waaK lui uitiy ui ici 


















oprinri<: oF tispl 
















06 


F;i{l<; tn ripannctrptp a qprqp oF htmnr vhpn aoorooriatp (pa . 

f aii9 vu uciiviidwi ate a 9cii9c vi iiuwvi niicii a^^i v^i lawc t^.jj.i 


0/3 


6/0 


40/51 


25/20 


28 


11 


li 




sailina or lauahino) 

smiiiiij^ VI lau^iiiii^/ 
















6.07 


Fails to oarticioate verbal Iv or Dhvsicallv in arouo 


3/0 


3/3 


77/80 


17/6 


0 


1 1 


0 




situations 
















6.08 


Expresses concerns or worries about school or hone through 


2/3 


! C/0 


2/9 


78/80 


18 


6 


3 




words or pictures 
















6.09 


Verbally or physically threatens other students or teachers 


97/100 


3/0 


0/0 


0/0 


0 


0 


0 


6.10 


Desonstrates sudden or draiatic nood changes 


17/6 


' 2/0 


3/9 


17/26 


62 


57 


3 


6.11 


Refuses or fails to conplete class assignments or honework 


15/15 


65/71 


10/0 


0/3 


10 


6 


6 


6.12 


Enaaaes in self-destructive behavior (e.a.. hits, scratches. 

kllJJ\JJJ\*«f III JWII UWJVIUWIVW VvllUTIVI t^.jj.l illWJI J\*IUW\*llbJ| 


77/fiO 


3/0 

J/U 


0/6 


7/6 


11 


2Q 


0 




nr hitpc cpIFI 
















6 13 


HpimnctrAtpc FapIaI pyorPQcinn oF riicol p;)<;tirp fp □ . 
uciiviis wi a vC9 latiai ca^ic^^ivii vi uia^icaauic \cjj.i 


23/2l» 


2/0 


13/11 


17/43 




li 


C 
0 




Frnwnlnnl 
















A li 

0. M 


FnnAfiPc In inAnnrnnriptp cpytipl l\/-rpl;)tpri hph;)ulnrc 
Liijjajjcd 111 1 iiappi vpi 1 a wc scAuaiij iciatcu uciiaviuia 




1/fi 
J/0 


2/3 


7/0 


ii 


17 


c 

0 


A l(i 
0. ID 


vUiipialllb UI piljrbltal UlbtUMiUlv \c.y.i iicauatiicai stvwdtn 


0/A 


0/0 


2/0 


53/34 




cn 
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Appendix D 



Expert Review Panel 



Lynda 1 Bui lockt EdD, is a Professor in Special Education and 
Coordinator of the Graduate Teacher Preparation and Leadership 
Program in Seriously Emotionally Disturbed/Autistic (SED) at the 
University of North Texas, Denton. Dr. Bullock has served as a 
teacher of both regular and special education students in the 
public schools and as a school counselor. In addition, he has 
been involved in designing, implementing, and evaluating a 
variety of direct and indirect school intervention programs for 
SED students and comprehensive graduate teacher preparation 
programs in the area of SED. He has made numerous contributions 
to the professional literature and to national professional 
associations concerned with SED students. 

Robert E^ Campbe 1 1 ^ MEd. is a doctoral candidate in Special 
Education, Leadership Program in Seriously Emotionally Disturbed 
at the University of North Texas, Denton. Mr. Campbell has a 
master's degree specializing in the education of the seriously 
emotionally disturbed/autistic. He has work experience related 
to programs for troubled children and youth. He has worked as a 
Counselor of Abused Children, and Program Director and Jail 
Counselor. In addition, he has worked with Children's Protective 
Servi ces. 



L^ Juane Hef 1 in, MEd. is currently working as a teacher of 
autistic children in the Fort Worth Independent School District 
while simultaneously pursuing graduate work at the University of 
North Texas (UNT). Ms. Hef 1 in has a master's degree in the 
education of the seriously emotionally disturbed/autistic and 
holds teaching credentials in the areas of elementary education, 
generic special education, kindergarten, early childhood 
handicapped and seriously emotionally disturbed/autistic. She 
has served as a teaching fe! low at UNT. 

James Michael Reese, MEd. has had five years of teaching 
experience with seriously emotionally disturbed students, three 
in a residential treatment center, and two in a secondary program 
for seriousliy emotionally disturbed. Mr. Reese has also worked 
for one year as a Vocational Youth Counselor for the North Texas 
Education and Training Cooperative. He holds a master's degree 
in the education of the seriously emotionally disturbed/autistic 
and is currently pursuing the doctoral degree in the Leadersiiip 
Preparation Program in Seriously Emotionally Disturbed at the 
University of North Texas, Denton. 

Rona 1 d L^ Sarnot^ki * PhD, has had extensive teaching experience 
with seriously emotionally disturbed adolescents in both public 
and private school settings. He holds the doctoral degree in 
Special Education with specialization in Leadership in Seriously 
Emotionally Disturbed. Currently, he is a teacher in the 
Grapevine, Texas Independent School District. 
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PattI Wester 1 age t ^ .MEd, Is head teacher and educational 
coordinator, at the Children's Medical Center, Psychiatric Unit, 
Dallas, Texas. She has had extensive teaching experience working 
with students with unique behavioral and learning problems. 

Michael J^. W i 1 son , PhD. Is currently an assistant professor In 
Research at the University of North Texas. Dr. Wilson has had 
extensive teaching experience with students with behavior and 
learning problems in the public schools. He has taught in both 
self-contained special classes and resource room programs. 
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Appendix E 



Percent of Respondents and Huaber of Experts Placing Iteis In Categories (Activity I) 



Key to Behavior Categories: 

A/A Aggressive/Acting Out I/I Irresponslble/Inattentivs SH Socially Uithdrawn 

F/A Fearful/Anxious P/D Physiological Deficit* 1/TPD Inforaatlon/Thought Processing Deficit* 



* New categories established by panel of experts 



Behavior 
Percent of Respondents Placing | 
I teas in Category | 


Categories 

1 No. of Experts Placing Iteas 

! in Category 


inst 
Codes 


1 Iteas 


1 A/A 


1 1/1 


! s/« 


\ F/A 


\ Other j 


1 A/A 


! I/I 


1 s/u 


! F/A 


1 PD 


1 1/TPD 


1.40 


ILearning difficulties 


1 0 


19 


1 4 


13 


1 65 i 












7 


1.43 


I'Coiplains about physical probleas 


I 2 


1 6 


1 8 


1 31 


1 52 I 










1 7 




2.02 


IHave social contact vith peers of the opposite sex 


1 8 


3 


[ 5 


[ 3 


1 82 1 






1 7 








2.14 


IPut inedible, unhealthy, or even dangerous things 
lin his Bouth (e.g.. paper, wood. dirt. pins. 
Igarbage. etc.) 


24 


16 


3 


1 8 


\ 50 1 


! 3 


1 4 










2.25 


Speak in a way that is disconnected, incoherent or 
not sensible (i.e.. disregard speech handicaps and 
focus on the quality of the thought expressed) 


0 


8 


16 


16 


61 1 












7 


2.27 


Exhibit interest in sex. through action or what he 
says 


18 


0 


5 


0 


76 I 












7 


2.33 


Seed elated or high in sood? 


16 


0 


0 


24 


61 1 








7 






2.34 


Use his n="i5e rather than the word "I" when refer- 
ring to hiaself in conversation (e.g.. Jotm went 
upstairs to get his coat). 


3 


5 


18 


10 


64 1 












7 


2.35 I 


Substitute, confuse or aisuse pronouns in conver- | 
sat ion (e.g.. use the pronoun *he* when referring j 
to hinself. confuse the pronouns "you" and "I", j 
etc.) 1 


5 


10 j 


iO 


8 


67 I 












7 


2.45 1 


Hal(e up his own words or use coeaon words in such \ 
a peculiar way that it is difficult to understand | 
what he aeans { 


3 


5 1 


13 1 


23 1 


56 1 












7 



Percent of Respondents Placing i 
Iveas in Category | 


1 No. of Experts Placing (tens 
! in Category 


Inst 
Codes 


1 Iteis 


A/A 


1/1 


S/H 


F/A 


Other 1 


1 A/A 


I/I 


s/u 


F/A 


PD 


1/TPD 


2.56 


ISay that his body is diseased, distorted, or that 


5 


0 


10 


36 


49 1 








7 






2.59 


IPreoccupied with coBpulsive acts he recognizes as 

!i!nrp^(:fin;)hlp. hitf r;)nnD^ (sfnn hiii(;plf fY(\m Hofnn 

Ke.g., touching, counting, certain acts or 
1 routines, etc.) 


13 


5 


8 


23 


5! 1 












7 


2.66 


IBoycrazy (for girls) or girl crazy (for boys) 


18 


8 


5 


10 


59 1 


{ 7 












2.68 


Lackino in suscle tone (e.c uhen vou feel his 
iRuscles they are soft and doughy) 


3 


5 


16 


0 


76 1 










7 

f 




2.69 


IChangeable or variable in lood or e&otional state 


13 


10 


10 


15 


5! I 












7 


2.70 


'Physically weak 


3 


3 


15 


3 


77 I 










7 




2.73 


Poorly coordinated physically (e.g., clunsy or 
awkward in gross body iBOvesentSt or in doing 
things with hands or fingers, etc.) 


0 


3 


23 


5 


69 ! 










7 




2.74 


Prone to tire auicklv or ha^e low endurance 


0 


10 


10 


5 


74 i 










7 




3.12 


'Repetitive speech; says sase thing over and over 


4 


2 


4 


33 


55 I 












7 


3.16 


incoherent speech, what is said doesn't sake sense 


4 


0 


8 


27 


6! i 












7 


3 39 


FvDresses stranop. far-fetched trieas 


V 


8 


in 

lU 




! 












7 

f 


3.48 


Chews on inedible things 


6 


4 


12 


33 


45 1 


1 3 


4 










3.52 


'Expresses beliefs that are clearly untrue 
(delusions) 


16 


2 


10 


18 


53 ! 












7 


3.61 


Seeks coispany of oldert "taore experienced" 
coapanions 


22 


0 


14 


18 


45 I 






7 








3.7i 


Selfish; won't share; always take the biggest 
piece 


37 


14 


0 


8 


41 1 


I 7 












3.85 


Tells inaginary things as though true; unable to 
tell real fron ioagined 


2 


6 


10 


25 


57 ! 












7 


3.89 


Repeats what is said to hita or her; 'parrots' 
others' speech 


10 


4 


12 


18 


53 ! 












7 
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Behavior Categories 



Percent of Respondents Placing i 
Iteas in Category i 


! No. of Experts Placing Iteas 
! in Category 


Inst 
Codes 


Iteas 


A/A 


I/I 


s/« 


F/A 


Other 1 


! A/A 


I/I 


S/U 


F/A 


PD 


l/TPD 


4.02 


Bring up other points of view in class so that 
'they Bay be explored or discussed 


8 


6 


4 


2 


79 1 














4103 


Ask questions in order to get sore inforaation 


il 


4 


2 


6 


7J 1 














4.05 


^R3;52 his hand to answer a question, or volunteer 
inforiation 


II 


4 


4 


4 


77 1 














4.08 


Bring things to class that relate to a current 
topic 


8 


2 


4 


0 


87 ! 














4.10 


Do Rore work than he is assigned (i.e.* carries 

add 1 yiinciiLd ucyuiiu tiic MiiiiHdi i c4iJii cisciit/ 


6 


2 


2 


19 


72 I 




< 




2 






4.14 


Participate actively in classrooa discussions 


15 


2 


2 


0 


81 1 














4.20 


Engage the teacher in conversation just before 
or after class (e*g., about subject natter of 
courses* or nutual interests) 


2 


4 


2 


II 


81 1 






7 








4.2i 


Coae up with original or unique thoughts in class 
which are unusual* but relevant 


6 


4 


6 


0 


85 1 












7 


4.23 


Liked by you as a person 


0 


2 


6 


2 


91 1 






7 










Pffor^iuo in annlifinn a nou nrtnrtnio ho hac 
LiiCLtivc 111 dHHi/iiiy ci iicif \i% iiiti^ic lie Had 

learned to a new or unfaniliar idea 


0 
0 


A 
U 


C 


n 
u 


Ql ■ 
1 












7 
1 


4.28 


RssDonsivfi or Fri^ndlv in his r^lationshiu with 

ItWv^'WIIvlTw Ul II ICIiliiJ III lllv ICIwIltlUllvllip Hlltll 

the teacher in class (vs. being cool, detached 
or distant) 


g 


0 


A 


L 


89 ! 






7 








4.30 


Quick to grasp a new concept that you present in 
class 


6 


4 


2 


2 


85 1 












7 


4.34 


Effective in naking inferences and working out 
answers for hinself, when given the facts 


II 


4 


0 


2 


83 1 












7 


4.42 


Able to sift out the essential froa the unessen- 
tial in what he reads or hears in lecture 


8 


6 


0 


0 


85 1 












7 


4.45 1 


Prepare homework or project assignaents in an < 
interesting and original fashion 


8 


2 


2 


2 


87 ! 
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Behavior Categories 



Percent of Respondents Placing | 
Itess in Category | 


1 No. of Experts Placing Itens 
1 in Category 


Inst 

Cofies 


Items 


1 A/A 

1 n/ n 




s/u 


F/A 
r/n 


Hfhpr 1 

UtIlCl 1 


■ A /A 


' f /I 
1 1/1 


1 3/" 




pn 

rU 


1/ iru 


5.06 


IPerfectionist: neticuious about having every- 
Ithina exactly riaht 


8 


0 


6 


36 


51 1 








7 






5.26 


IRepeats one idea, thought* or activity over and 
over 


4 


8 


6 


17 


66 1 












7 


6.10 


DcBonstrates <;iidd6n or dranatir lood chanass 


17 


2 




17 


ML 1 












7 

f 


6.13 


Deaonstrates facial expression of displeasure 

(9 □ . frnuninni 


23 


2 


13 


17 


45 1 


1 7 












6.17 


Tries to interact with other students but is not 
accepted by thea due to his/her behavior 


15 


5 


25 


5 


48 1 




I 


5 






1 


6.18 


Demonstrates behaviors not related to inniediate 
situations (e.g., laughs or cries without reason) 


7 


8 


5 


28 


52 1 












7 




Mttc^ hauo inraoHiafo rouarHc or nra^ 1 Flra^ inn 




?? 

LL 


L 


IR 
1 J 






7 










6.43 


Engages in excessive or unnecessary body nove- 
nents (e.g., rocking motions, running) 


8 


2 


18 


22 


50 1 




7 










6.50 


Is preoccupied (vS demonstrated by words or 
Dictures) with druQs or alcohol or Dossessions 
or uses drugs or alcohol at school 


22 


10 


13 


15 


40 1 


1 3 


2 




2 






7.03 


Bring things to class that relate to current 
topics (e«Q., exhibits, collections, articles, 
etc.) 


9 


0 


0 


0 


91 i 


1 1 


1 

7 


1 




1 




7.04 


Tell stories or describe things in an interesting 
and colorful fashion (e.g., has an active 
imagination, etc.) 


13 


2 


0 


0 


85 1 












7 


7.06 


Initiate classroom discussion 


13 


0 


0 


2 


85 1 




3 


3 






1 


7.08 


Seek out the teacher before or after class to talk 
about school or personal natters 


4 


0 


13 


20 


63 1 






7 








7.10 


Get the point of what he reads or hears in class 


4 


2 


0 


0 


'1 ! 












7 


7.19 


Offer to do things for the teacher (e.g., erase 
the board, empty the pencil sharpener, open the 
door, get the sail, etc.) 


II 


0 


0 


4 


85 1 




7 











Behavior Categories 



Percent of Respondents Placing | 
Iteas in Category i 


' No. of Experts Placing Itens 
1 in Category 


Inst 
Codes 


Iteas 


A/A 


i/i 


S/H ! F/A 


Other 1 


1 A/A 


! i/I 


S/K 


, F/A 


PD 


I/TPD 


7.21 


IntrodMce into class discussion personal 
experiences or things he has heard which relate 
to what is going on In class 


13 


0 


0 I 7 


8! ! 






2 






5 


7.35 


Able to apply what he has learned to a new 
situation 


13 


7 


0 1 2 


78 I 












7 


7.37 


Likely to know the material when called upon to 
recite in class 


9 


0 


0 1 2 


85 1 




7 










7.39 


Responsive or friendly in his relationship with 
the teacher (vs. being cool, detached or 
distant) 


7 


0 


2 1 0 


91 ! 






7 








7.45 I 


Like to be close to teacher (e.g.. hug or touch 
the teacher, sit or stand next to teacher, etc.) 


0 


0 


22 1 28 


50 1 








7 
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Appendix F 



Frequency of Experts Placing Activity I Iteas by Behavioral Category 



No^ of Inst 
Experts Code 



BEHAVIOR ITEKS 



Other Categories Selected 
Categories No. of Experts 



Category One Iteas 
Aggressive/Acting Out 



3 2.14 put inedible, unhealthy, or even dangerous things 
in nouth (e.g., paper, wood dirt pins, garbage) 

7 2.66 boycrezy (for girls) or girlcrazy (for boys) 

3 3.48 chews on inedible things 

7 3.71 selfish; won't share; always takes the biggest 
piece 

7 6.13 demonstrates facial expression of displeasure 
(e.g., frowning) 

3 6.50 is preoccupied (as denonstrateo by words or 

pictures) with drugs or alcohol or possesses or 
uses drugs or alcohol at school 



Irresponsible/ inattentive 
None 

irresponsible/inattentive 
None 

None 



Irresponsible/ Inattentive 
Fearful/Anxious 



Category Two Items 
Irresponstble/Inaitentive 



4 2.14 put inedible, unhealthy, or even dangerous things 

in his mouth (e.g., paper, wood, dirt, pins, 
garbage, etc.) 

4 3.48 chews on inedible things 

7 4.02 bring up other points of view in class so that 

they may be explored or discussed 

7 4.03 ask questions in order to get more information 

about a subject 

7 4.05 raise his hand to answer a question or volunteer 

information 



Aggression/Acting Out 

Aggression/Acting Out 
Hone 

None 

None 
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f\4 



No^ of jnst BEHAVIOR ITEflS Other Categories Selected 

Experts Code Categories No. of Experts 



7 4.08 bring things to class that relate to a current None 

topic 



4 4.10 do Ror^ work than he Is assigned (I.e., carries 

asslgnients beyond the Riniaal requlresent) 

7 4.14 participate actively In classrooia discussions 

I 6.17 to Interact with other students but Is not 

accepted by then due to his/her behavior 



7 6.34 (sust have Inniediate rewards or gratification 

7 6.43 engages In excessive or unnecessary body noveiients 

(e.g., rocking notions, running) 

2 6.50 is preoccupied (as deionstrated by words or 

pictures) with drugs or alcohol or possesses or 
uses drugs or alcohol at school 

7 7.03 bring things to class that relate to current topics 

(e.g., exhibits, collections, articles, etc.) 

3 7.06 initiate classroon discussion 



7.19 offer to do things for the teacher (e.g., erase the 
board, enipty the pencil sharpener, open the door, 
get the nail, etc.) 

7.37 likely to know the naterial when called upon to 
recite In class 



Fearful /Anxious 
None 

Socially Withdrawn 
Inforaat Ion/Thought 
Processing Deficit 

None 

None 



Apgresslve/Acting Out 
Fearful/Anxious 



None 



Socially Withdrawn 
Inforaat ion/Thought 
Processing Deficit 

None 



None 



Category Three Iteas 
Socially Hithdrawn 



7 2.02 have social contact with peers of the opposite sex Hone 

7 3.61 f Jfeks coapany of older, "nore experienced* None 

coiBpanioPS 



ERLC 



Ho^ of jnst BEHAVIOR ITEHS Other Categories Selected 

t/gperts Code Categories No, of Experts 

7 4.20 engage t*^e teacher In conversation just before or None 

after class (e.g., about subject natter of courses, 
or mutual Interests) 

7 4.23 liked by you as a person None 

7 4.28 responsive or friendly in his relationship with the None 

teacher In class (vs. being cool, detached or 
distant) 



6.17 tries to Interact with other students but is not 
accepted by then due to his/her behavior 



7.06 Initiate classrooas discussion 



7 7.08 seek out the teacher before or after class to talk 

about snool or personal natters 

2 7.2i introduce Into class discussion personal 

experiences or things he has heard which relate 
to what is going on in class 

7 7.39 responsive or friendly in his relationship with the 

teacher In class (vs. being cool, detached or 
distant) 



Irresponsible/inattentive 
I nforoat Ion/Thought 
Processing Deficit 

1 rrespons i b I e/ Inattent We 
Infornation/Thought 
Processing Deficit 

None 



Infornation/Thought 
Processing Deficit 



None 



Category Four Iteas 
Fearful/Anxious 



7 2.33 seen elated or high In nood? 

7 2.56 say that his body is diseased, distorted or that 

his internal organs are rotted or missing 

2 4.10 do nore work than he !s assigned (i.e., carries 

assignnents beyond the niniad! requlrenent) 

7 5.06 perfectionist: neticulous about everything being 

exactly right 



None 
None 

Irresponsible/inattentive 
None 
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No. of jnst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
C.egorles No. of Experts 



2 6.50 

7 7.45 

7 1.43 

7 2.68 

7 2.70 

7 2.73 

7 2.74 

7 1.40 

7 2.25 

7 ^.27 

7 2.34 

7 2.35 



is preoccupied (s: denonstrated by words Aggression/Acting Out 3 

pictures) with drugs or alcohol or possesses or irresponsible/inattentive 2 
uses drugs or alcohol at school 

like to be close to teacher (e.g., hug or touch the None 
teacher, sit or stand next to the teacher, etc.) 



Category Five I teas 
Physiological Deficit 



complains about physical probleis None 

lacking in nuscle tone (e.g., when you Feel his None 
diiscles they are soFt and doughy) 

physically weak None 

poorly coordinated (e.g., cluRsy or awkward in None 
gross body aoveaents, or in doing things with hqnds 
or Fingers, etc.) 

prone to tire quickly or have low endurance None 



Category Six Itexs 
InForsat ion/Thought Processing OeFlcit 



learning diFFiculties None 

speak in a way that is disconnected, incoherent or None 
not sensible (i.e., disregard speech handicaps and 
Focus on the quality oF the thought expressed) 

exhibit interest in sex, through action or what he None 
says 

use his name rather than the word "1" when None 
reFerring to hinselF in conversation (e.g., John 
went upstairs to get his coat) 

substitute, conFuse or aisuse pronouns in None 
conversation (e.g., use the pronoun 'he' when 
reFerring to himselF, conFuse the pronouns "you" 
and "I", etc.) 



Ho, of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories Ko. of Experts 



2.45 iai(e up his own words or use coKion words in such a 
peculiar way that it is difficult to vinderstand 
what he aieans 

2.59 preoccupied with coipulsive acts he recognizes as 
unreasonable, but cannot stop hisself froi doing 
(e.g.t touching* counting* certain acts or 
routines* etc* ) 

2.69 changeable or variable in eood or enotional state 

3.12 repetitive speech; says saie thing over and over 

3. 16 incoherent speech, what is said doesn't sake sense 

3.39 expresses strangt, far-fetched ideas 

3.52 expresses beliefs that are clearly untrue 
(delusion) 

3.85 tells iniaginary things as though true; unable to 
tell real fron inaginary 

3.89 repeats what is said to hin or her; 'parrots'' 
others' speech 

4.21 coae up with original or unique thoughts in class 
which are unusual, but relevant 

4.25 effective in applying a new principle he has 
learned to a new or unfaniliar idea 

4.30 quick to grasp a new concept that you present in 
class 

4.34 effective in aaking inferences and working out 
answers for hinselff when given the facts 

4.42 able to sift out the essential froa the unessential 
in what he reads or hears in lecture 



prepare hoaework or project assignaents in an 
interesting and original fashion 

repeats one idea, thought, or activity over 
over and over 



4.45 

5.26 

6.10 deaonstrates sudden or draaatic aood changes 



None 



None 



Hone 
None 
None 
None 
None 

None 

None 

None 

None 

None 

None 

None 

None 

None 

None 



Ho» of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories " No. of Experts 



I 6,17 tries to interact with other students but is not 
accepted by then due to his/her behavior 

7 6,18 demonstrates behaviors not related to iaiaediate 
situations (e.g.* laughs or cries without reason) 

7 7,04 tell stories or describe things in an interesting 
and colorful fashion (e.g.* has an active 
iisaginationi etc.) 

i 7.06 initiate classroom discussion 



7 7.10 get the point of what he reads or hears in class 

5 7.21 introduce into class discussion personal 

experiences or things he has heard which relate to 
what is going on in class 



I rrespons ib I e/ 1 nattent i ve 
Socially Withdrawn 

None 



None 



Irresponsible/Inattentive 
Socially Withdrawn 

None 

Socially Withdrawn 



7.35 able to apply what he has learned to a new situation None 



Appendix G 



Summary of Frequency of Experts Placing Activity 1 Items by 
Beha V i ora 1 Category ^ 



No* of Experts Agreeing on Behavioral Category 

Behavioral 

Categories 12 3 4 5 6 7 



Aggress i ve/ 
Acting Out 

Irrespons ibl e/ 
Inattent i ve 

Soc ial ly 
Withdrawn 

Fearful / 
Anxious 

Phys iol ogi cal 
Deficit 

I nf ormat i on/Thought 
Processing Deficit 



0 0 3 0 0 0 3 



1 3 1 1 0 0 10 



1 I 0 1 0 



0 0 0 1 



0 0 0 0 0 



0 0 0 1 0 26 



^Numbers do no total 62 because of lack of expert agreement 
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Appendix K 



Percent of Respondents and Huaber of Experts Placing Iteas in Categories (Activity 2) 



Key to Behavior Categories: 

A/A Aggressive/Acting Out I/l Irresponsible/Inattentive SH Socially Withdrawn 

F/A Fearful/Anxious P/D Physiological Deficit* I/TPD Inforaation/Thought Processing Deficit* 

' Hew categories established by panel of experts 



Behavior Categories 
Percent of Respondents Placing I! Ho. of Experts Placing Iteas 
Iteas in Category !i in Category 



Inst 
Codes 


1 I tea 


1 A/A 


1/1 


1 S/H 


1 F/A 


1 I 1 

1 Other! 1 A/A 


1 1/1 


1 S/M 


! F/A 


1 PD 


1 I/TPD 


1.16 


1 Dislikes school 


23 


; 8 


19 


\ 13 


1 1 1 

i 35 !! 


! 2 


! 1 


1 1 






1.27 


1 Constantly requires attention 


1 10 


! 27 


; 4 


1 38 


! 21 ■! 2 


3 




1 1 






2.04 


1 intentionally tell lies 


1 29 


18 


\ 3 


; 26 


! 23 !! 6 












2.13 


1 Hechanically repeat what is said to his 
[ (i.e.. echoialia) 


1 0 


18 


18 


; 21 


1 1 1 

1 44 !! 

1 1 1 
1 1 1 










6 


7 19 


uidiJidj uuu laCldl yi IRdtcai airadgc pOSlUrcS» 

1 or odd aoveaents (e.g** hitting or biting 

hiaself, senseless or aagical aoveaents of the 
1 fingers, aras, legs or head, etc.) 




3 
J 


lo 




1 3 t 1 1 
1 j1 II 

1 1 1 
1 1 1 

1 1 1 
1 1 1 

1 1 1 
1 1 1 










6 




' Rock back and forth while sitting or standing 


3 


5 


26 


28 


1 1 

! 37 !! 


i 








2 


2.32 


Express gradiose ideas about hiaself which are 
extrenely strange (e.g*, that he has unusual 
or fantastic power over others, or things, that 
he Is an extreaely laportant person, etc.) 


23 


0 


15 


23 


1 1 

■ 39 !! 

1 1 
1 1 

1 1 
1 1 
j j 










6 


2.4! ' 


Take things that do not belong to hia (steal) 


51 


23 


3 


0 


1 1 

23 !! 5 1 


1 1 










2.52 1 


Shut out sounds by lifting his shoulders to 
cover his ears, or putting his finders In his | 
ears I 


13 


18 


41 


15 


13 !| 

1 1 1 
1 1 1 
1 1 1 
1 1 1 




6 








2.67 ! 


Unaware of how adults feel toward hia I 


3 1 


28 ! 


31 1 


8 i 


1 1 1 

31 !! 


1 1 








5 


2.83 1 


Easily overexcited i 


33 { 


13 1 


0 i 


23 1 


31 !i ! 










6 


2.84 ; 


One whose contacts with peers of the opposite | 
sex nust be supervised | 


24 1 


32 1 


3 1 


0 1 


41 1! 6 1 

1 1 1 
1 1 1 
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Behavfor Categories 



Percent of Respondents Placing i 
Iteas in Category ! 


i No. of Experts Placing iteas 
i in Category 


Inst 
Codes 


Itei 


A/A 


1/1 


S/« 


F/A 


Other! 


1 A/A 


1/1 


S/B 


F/A 


PD 


1/TPO 


3.03 


Stays out late at night 


37 


29 


0 


2 


33 ! 




6 










3.27 


Depressed; always sad 


2 


0 


49 


25 


25 I 








i 




5 


3.28 


Uncooperative in group situations 


47 


22 


20 


2 


8 1 


1 6 












3.29 


Passive, suggestible; easily led by others 


0 


iO 


29 


29 


33 I 




3 




3 






3.30 


1 Hyperactive; "always on the go" 


37 


25 


0 


16 


22 ! 










6 




3.36 


Drowsy; not "wide awake' 


0 


41 


31 


4 


25 I 










6 




3.4i 


Sulks and pouts 


33 


6 


27 


iO 


25 I 


I 6 












3.44 


Answers without stopping to think 


8 


47 


0 


20 


25 ! 




6 










3.47 


fnpulsive; starts before understanding what to 
1 do; doesn't step and think 


22 


45 


0 


18 


14 1 




6 










3.60 


Cheats 


37 


20 


0 


22 


20 I 


1 6 












3.67 


Acts like he or she were auch younger; laaature, 
' "childish" 


8 


37 


31 


8 


i(> ! 




4 




2 






3.69 


Hill lie to protect his friends 


39 


4 


4 


20 


33 ! 


! 6 












3.77 


Cannot stand to wait; wants everything right now 


3S 


18 


0 


29 


14 1 




6 










•i.79 


Biases others; denies own laistakes 


4i 


22 


2 


18 


14 1 




6 










4.04 


CoBplain that the work is too hard 


13 


23 


4 


40 


21 ! 


1 3 


3 










4.2S 


A conpulsive talker (i.e.i can't refrain froa 
1 talking to classmates) 


36 


21 


4 


ii 


28 ! 


1 5 


1 










4.32 


Swayed by the opinions of his peers in his class 


2 


8 


26 


36 


26 ; 




3 




3 






5.01 


' Complains about others' unfairncos and/or 
' discrinination towards hiis 


30 


19 


!3 


23 


15 i 




4 


I 


I 






5.02 


Is listless and continually tired 


4 


26 


26 


8 


36 1 










6 




5.05 


Coaaents that no one understands hia 


9 


6 


25 


38 


23 i 








6 






5.07 


Hill destroy or take apart soaething he has nade 
rather than show it or ask to have it displayed 


32 


8 


25 


26 


9 1 








i 6 
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Percent of Respondents Placing j 
Iteas in Category | 


1 No. of Experts Placing Iteas 
! in Category 


Inst 
Codes 


1 Itea 


A/A 


I/l 


S/« 


F/A 


Other! 


! A/A 


i/i 


S/H 


F/A 


PD 


I/TPD 


5.12 


1 Distorts the truth by Baking stateaents contrary 
1 to fact 


30 


23 


0 


19 


28 ! 


! 6 












5.38 


' Hust have approval for tasks atteapted or 
1 completed 


9 


9 


13 


47 


21 ! 




2 




4 






6.06 


' Fails to deaonstrate a sense of huaor when 


0 


7 


40 


25 


28 1 












6 


6.16 


Continues to engage in a behavior when it is 
; no longer appropriate (e.g., fails to adapt or 
! Bodtfv behavior to different situations) 


20 


30 


10 


5 


35 ! 


! 5 










1 


6.22 


! Blaaes other persons or eater iais for own 
i failure or difficulty 


22 


40 


2 


17 


20 ; 




6 










6.23 


j Physically runs away froa personal or school 
1 experiences 


28 


7 


28 


27 


iO ! 








6 






6.33 


Refuses to share or allow others to oarticioate 


38 


12 


27 


2 


22 ! 


! 6 












6.46 


Seeks excessive physical attention frca others 


22 


7 


7 


32 


33 ! 


! 6 












7.02 


SaV that the teacher doesn't helo hia enouah 
' (i.e., won't show hia how to do things, or 
answer his questions) 


17 


35 


0 


26 


22 ! 


j 2 


2 




2 






7.27 


Unable to chanos froa one task to another when 
asked to do so (e.g., has difficulty beginning 
a new task, aay get upset or disorganized, etc.] 


2 


28 


0 


35 


33 ! 














7.30 


Quickly drawn into the talking or noiseaaking 
of others (i.e., stops work to listen in or 
Join in 


28 


46 


2 


2 


22 1 




6 










7.34 


Prone to blaae the teacher, the test, or 
external circuastances when things don't 
go well 


33 


26 


0 


26 


15 i 




6 










7.38 


Quick to say work assigned is too hard (e.g., 
"you expect too auch", "I can't get it," etc.) 


24 


28 


0 


30 


15 ! 




6 










7.42 


Swayed by the opinion of his peers 


2 


20 


17 


22 j 


39 1 




4 j 




2 
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Appendix I 



Frequency of Experts Placing Activity 2 Itecs by Behavioral Category 



Ho. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories Ho. of Experts 



Category One Iteas 
Aggressive/Acting Out 



2 i.27 constantly requires attention 

6 2.04 intentionally tell lies 

5 2.41 take things that do not belong to hia (steal) 

6 2.84 one whose contacts with peers of the opposite sex 

RUst be supervised 

6 3.28 uncooperative In group situations 

6 3.41 sulks and pouts 

6 3.6C cheat:) 

6 3.69 will lie to protect his friends 

3 4.04 complain that the work is too hard 

5^ 4.29 a coapulsive talker (i.e., can't refrain froa talking 
to classDates) 

6 5.12 distorts the truth by (Baking statenients contrary 
to fact 

5 6.16 continues to engage in a behavior when it is no 

longer appropriate (e.g., fails to adapt or 
iiodify behavior to different situations) 

6 6.33 refuses to share or allow others to participate 

6 6.46 seeks excessive physical attention froa others 

2 7.02 say that the teacher doesn't help hiia enough 

(i.e., won't show him how to do things, or answer 
his questions) 



Irresponsible/Inattentive 
Fearful/Anxious 

Hone 

Irresponsible/Inattentive 
Hone 

Hone 
Hone 
None 
Hone 

I rrespons ibi e/ 1 nattent 1 ve 
Irresponsible/Inattentive 

Hone 



Inforniation/Thought 
Processing Deficit 



Hone 
Hone 

1 rrespons lb I e/ 1 nattent i ve 
Fearful/Anxious 
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Ho. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categori es Selected 
Categories Ho. of Experts 



Category Two Iteas 
Irresponsible/Inattentive 

2 1.16 dislikes school 

3 1.27 constantly requires attention 

4 2.24 rock back and forth while sitting or standing 

i 2.41 take things that do not h':\o?,q to hin (steal) 
I 2.67 unaware of how adults feel toward hin 

6 3.03 stays out late at night 

3 3.29 passive suggestible; easily led by others 

6 3.44 answers without stopping to th!nk 

6 3.47 iapulsive; starts before understanding what to do; 
doesn't stop & think 

4 3.67 acts like he or she were nuch younger; innature 

"childish" 

6 3.77 cannot sland to wait; wants everything right now 



Sociolly Withdrawn 
Fearful/Anxious 

Aggressive/Acting Out 
Fearful/Anxious 

Inforsation Thought 
Processing Deficit 

Aggressive/Acting Out 

Inforoat ion/Thought 
Processing Deficit 

Kone 

Fearful/Anxious 

Hone 

Hone 

Fearful/Anxious 
Kone 



6 3.79 blanes others; denies own laistakes 

3 4.04 coniplain that the work is too hard 

i 4.29 a coapulsive talker (i.e., can't refrain froa 
talking to classnates) 

3 4.32 swayed by the opinions of his peers in his class 



Hone 

Aggressive/Acting Out 
Aggressive/Acting Out 

Fearful/Anxious 



5.01 complains about others' unfairness and/or 
discriniination towards hin 



Socially Withdrawn 
Fearful/Anxious 
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Ho. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories Ho. of Experts 



6 6.22 blanes other persons or eaterisls for own 
failure or difficulty 

2 7.02 say that the teacher doesn't help h^^ enough 
(i.e. won't show hfa how to do things or 
answer his questions) 

6 7.30 quickly drawn into the talking or noisenaking of 
others (i.e., stops work to listen in or join in) 

6 7.34 prone to blame the teacher, the test, or 

external circuastance when things don't go well 

6 7.38 quick to say work assigned is too hard (e.g. 'you 
expect too nuch", "I can't get it", etc.) 

4 7.42 swayed by the opinion of his peers 



None 



Aggressive/Acting Ort 
Fearful/Anxious 



None 



None 



None 



Fearful/Anxious 



Category Three Iteras 
Socially Hithdrawn 



1.16 dislikes school 



2.52 shut out sounds by lifting Shoulders to cover 
his ears, or putting fingers in his ears 

5.01 cofl)plains about others' unfairness and/or 
discridination towards hin 



1 rrespons lb I e/ Inattent i ve 
Fearful/Anxious 

Hone 



I rrespons lb I e/ Inattent i ve 
Fearful/Anxious 



Category Four Iteas 
Fmful/AflXiOUfi 



1.16 dislikes school 



.27 constantly requires attention 



3.27 depressed; always sad 



3 3.29 passive, suggestible; easily led by others 



I rrespons ib I e/ 1 nattent i ve 
Socially Uithdrawn 

Aggressive/Acting Out 
Irresponsible/Inattentive 

Inforoiat ion/Thought 
Processing Deficit 

I rrespons ib I e/ 1 nattent i ve 
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No. of inst 
Experts Code 



BEHAVIOR iTEHS 



Other Categories Selected 
Categories No. oF Experts 



2 3.67 acts like he or she were nuch younger; iatiature 

"childish" 

3 4.32 swayed by the opinions of his peers in his class 

I 5.01 complains about others' unfairness and/or 
discriaination towards hiis 



6 5.05 conoients that no one understands hin 

6 5.07 will destroy or take apart sonething he has aade 
rather than show it or ask to have it displayed 

4 5.38 nust have approval for tasks atteapted or completed 

6 6.23 physically runs away froR personal or school 
experiences 

2 7.02 say that the teacher doesn't help hin enough (i.e. 

won't show hiia how to do thingsi or answer his 
questions) 

2 7.42 swayed by the opinion of his peers 



Irresponsible/Inattentive 



Irresponsible/Inattentive 3 

Irresponsible/Inattentive 4 

Socially Withdrawn 1 

Fearful/Anxious i 

None 

None 



I rrespons ib I e/ Inattent i ve 2 
None 



Aggressive/Acting Out 
Irresponsible/Inattentive 



irresponsible/Inattentive 



Category Five Itens 
Physiological DeFicit 

6 3.30 hyperactive; "always on the go" 

6 3.36 drowsy; not "wide awake" 

6 5.02 is listless and continually tired 



None 
None 
None 



Category Six Iieras 
InforAatlon/Thought Processing Deficit 



6 2.13 mechanically repeat what is said to him (i.e. None 
echolalia) 

6 2.19 ^ display odd facial griaacesi strange posturesi or None 
odd novements (e.g.* hitting or biting hiPselFi 
senseless or nagical aoveuents oF the Fingersi arnsi 
legs or head, etc.) 
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No^of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories Ko of Experts 



2 2.24 rock b^^ck and Forth while sitting or standing 

6 2.32 express grandiose i-Jeas about hinselF which are 
extremely strange (e.g., that he has unusual or 
Fantastic power over others, or things, that he 
is an extremely inoortant person, etc.) 

5 2.67 unaware oF how adults Feel toward hio 

6 2.83 easily overexcited 

5 3.27 depressed; always sad 

6 6*06 Fails to deiBonstrate a sense oF huaor when 

appropriate (e.g., sailing or laughing) 

I 6.16 continues to engage in a behavior when it is no 

longer appropriate (e.g.. Fails to adapt or nodiFy 
behavior to diFFerent sitMations) 

6 7.27 unable to change Fron one task to another when 
asked to do so (e.g., has diFFiculty beginning 
a new task, nay get upset or disorganized, etc.) 



I rrecpons i b I e/ 1 na tt ent i ve 
None 



Irresponsible/Inattentive 
None 

FearFul/Anxious 
None 

Aggressive/Acting Out 
None 



4 
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Appendix J 



Summary of Frequency of Experts Placing Activity 2 Items 
by Behavioral Category 



No. of Experts Agreeing on Behavioral Category 

Behavioral 

Categories 12 3 4 5 6 



Aggressive/ 
Acting Out 

Irrespons i bl e/ 
Inattentive 



Social ly 
Withdrawn 



0 1 



Fearful / 
Anxious 



4 3 2 1 0 



Phy s i o 1 og i ca 1 
Deficit 



I nf ormat i on/Thought 
Processing Deficit 



1 1 
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Appendix K 



Percent of Respondents and Huuber of Experts Placing Iteas In Categories (Activity 3) 



Key to Behavior Categories: 

A/A Aggressive/Acting Out I/I Irresponsible/Inattentive SV Socially Hi thdrat^n 

F/A Fearful/Anxious P/D Physiological Deficit' l/TPD Infomat Ion/Thought Processing Deficit- 

• New categories established by panel of experts 



Behavior Categories 
Percent of Respondents Placing!! No. of Experts Placing Items 
Items In Category || |n Category 



Inst i 

Codes I Item 


i A/A 


! i/i 


! S/H 


i F/A 


j 1 j 

! Other! j A/A 


i i/i 


i s/u 


1 F/A 


1 PD 


1 I/TPD 


j 

1.14 1 Follows 


1 2 


1 13 


1 21 


! 21 


1 ! ! 
! 44 li 




1 5 


1 1 






i.i7 1 Active 

1 


! 40 


1 13 


1 0 


! 4 


1 44 II 




1 6 








1.35 i Sad Expression 
1 


! 0 


! 2 


1 21 


1 33 


1 44 II 






1 6 






4.39 1 Prone to want quick, "black" or "white" answers 
! to questions 


i 23 


1 8 


! 2 


1 23 


! 43 11 

1 1 1 
1 t 1 










1 6 


5.22 1 Has enuresis (wets bed) 
1 


1 2 


i 2 


1 0 


1 53 


1 43 II 








1 6 




5.23 1 Utters nonsense syllables and/or babbles to 

1 hinself 
1 


1 4 


1 13 


1 38 


4 


42 II 

1 1 
1 t 










6 


5.31 1 Has rapid nood shifts; depressed one noisenti 

i nanic the nut 
. 1 


17 


2 


0 


36 


45 II 

1 1 
1 1 










6 


6.04 1 Fails classroom tests or quizzes 


0 


43 


5 


5 , 


47 II 


4 








2 


6.14 1 Engages in inappropriate sexually-related 
! behavior 

1 , 


45 


3 


2 


7 


43 II 6 

1 1 1 
1 1 1 












6.15 1 Complains of physical discomfort (e.g., head- j 
1 aches, stomach aches, minor injuries) | 


0 1 


0 ! 


2 1 


53 1 


45 II 1 

1 1 ' 








6 1 




6.26 1 Deliberate iy makes false statements | 


42 1 


15 1 


0 ! 


3 1 


40 II 6 1 












6.27 1 Performs daily academic tasks or homework j 
1 at a falling level j 


2 1 


38 1 


7 i 


5 1 


48 II 1 

1 1 1 
1 1 1 










6 


6.47 1 Demonstrates involuntary physical reactions j 
! (e.g., shaking, twitching, etc.) in response | 
1 to personal or school experiences j 


» ! 


2 I 


7 I 


37 1 


47 1! 1 

1 1 1 
1 1 1 
j t 1 

1 1 t 
1 t 1 






6 1 







Appendix L 

Frequency of Experts Placing Activity 3 Iteas by Behavioral Category 



No^of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories Mo. of Experts 



Category One Iteas 
Aggressive/Acting Out 



6 6.14 engages in inappropriate sexually-related [behavior None 
6 6.26 deliberately Bakes false stateaents None 



Category Two Items 
Irresponsible/Inattentive 



6.04 fails classrooii tests or quizzes 



I nfornat ion/Thought 
Processing Deficit 



Category Three I teres 
Socially Ulthdravn 



1.14 follows 
1.17 active 



Fearful/Anxious 
None 



Category Four Itens 
Fearful /Anxious 



1 1.14 follows 

6 1.35 sad expression 

6 6.47 demonstrates involuntary physical reactions 
(e.g., shaking, twitching, etc.) in response 
to personal or school experiences 



Socially ifithdrawn 
None 

None 
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Ho. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Categories Selected 
t^ix^vtv^^^es No. of Experts 



Category five Iteis 
Physiological Deficit 



6 5.22 has enuresis (wets bed) None 

6 6.15 complains of physical discoafort 

(e.g.t headaches* stoiach aches, isinor injuries) None 



Category Six I tens 
Inforaation/Thought Processing Deficit 



6 4.39 prone to want quick, "black' or "white" answers 

to questions None 

6 5.23 utters nonsense syllables and/or babbles to hiaself None 

6 5.31 was rapid nood shifts; depressed one aoisent, iianic 

the next None 

6 6.27 perfoms daily academic tasks or honework at a 

failing level None 

2 6.04 fails classrooa tests or quizzes Irresponsible/Inattentive 4 
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Appendix M 



Summary of Frequency of Experts Placing Activity 3 Ivems by 
Behav i ora 1 Category 



No* of Experts Agreeing on Behavioral Category 

Behavioral 

Categories 12 3 4 5 6 



Aggressive/ 
Acting Out 

I rrespons ibl e/ 
Inattentive 

Soc i a 1 1 y 
Wi thdrawn 

Fearful / 
Anx i ous 

Phys iological 
Def ic it 



I n format i on / Thought 
Processing Deficit 



1 0 0 



1 1 



0 0 



0 0 
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Appendix H 

Frequency of Experts Placing Activity 4 Itens by Behavioral Category 



No. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Ottier Categories Selected 
Categories No. of Experts 



Category One I tens 
Agiriiiiva/Aetlng Out 



'l 1.36 hostile to new ideas Fearful/Anxious 

6 ].37 abuseri self None 

6 2.05 wear clothes that are provocative (e.g^ short None 
skirts and/or tight sweaters for girls? tight 
trouseio and/or open shirts for boys 

6 2.10 cheat (e.g., in garaest or sports) None 

3 2.17 get easily upset by peers (e.g., when pushed. Fearful/Anxious 
teasedt etc.) (by peers is oeant youngsters his own 
age. excluding brothers and sisters) 

6 2.18 resist or refuse tloiny what is asked of hiQ or Hone 
display a negative attitude 

6 2.38 resent being told what to <^ None 



6 2.48 get very upset or overeaotional if things don't 
go his way 

6 2.51 insist on doing things his way 

2 2.51 inpatient and unable to wait for things 

6 2.71 sneaky or underhanded in such of what he does 

6 2.77 preoccv^ied with cosmetics (e.g.i eye shadowi 
rouge; after shavei lotion, hair tonic* etc.) 

3 2.82 talkative 

6 3.46 uses drugs in coEapany with others 

6 3.59 is part of a group that rejects school activities 
such os team sports, clubs, projects to help others 



None 
None 

I rrespons i b I e/ 1 nstt ent i ve 

None 

None 

Irresponsible/inattentive 
Socially Withdrawn 

None 

None 
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Ho, of Inst 
Experts Code 



BEHAVIOR ITEMS 



Other Categories Selected 
Categories Ko. of Experts 



2 3.74 does not respond to praise froa adults 



3 4.41 not receptive to others' opinions (e.g., doesn't 
"listen", interrupts others, etc.) 

3 5.03 does not conforo to lisits on his own without 
control froa others 

6 5.^1 habitually rejects the school experience through 
actions or coxaents 

2 6.48 responds inappropriately to constructive criticiis 

or cos»ents froa others 

3 7.14 tells stories which are exaggerated and untruthful 



3 7.25 cotsplains teacher never calls on hira (e.g., that 
teacher calls on others first, etc.) 



Socially Uithdrawn 3 
Fearful/Anxious 2 

I rrespons ib I e/ Inattent i ve 3 



I rrespons ibi e; Inattent ive 



None 



irresponsible/Inattentive 4 

Fearful/Anxious ! 

Inforodtion/Thought 

Processing Deficit 3 

I rrespons i b I e/ 1 nattent ive 3 



Category Two I teas 
Irresponslbh/Inattentive 



6 1.31 unmotivated 

6 2.12 daydream 

5 2.61 inpatient and unable to wait for things 

6 2.76 unpredictable in his behavior 

2 2.82 talkative 

3 3.18 loyal to delinquent friends 



3.24 has "bad" companions, ones who are always in sonie 
kind of trouble 

3.56 slow and not accurate in doing things 

4.11 express the feeling that too much work has been 
assigned 



Hone 
None 

Aggression/Acting Out 
Hone 

Aggression/Acting Out 
Socially Withdrawn 

Inforoidt ion/Thought 
Processing Deficit 

None 

Physiological Deficit 
None 
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Np^ of Inst 
'xperts Code 



BEHAVIOR ITEKS 



Other Categories Select ed 
Categories No. of Expe: cs 



4.31 prone to want the teacher to do all the work for his 
or sake things easy for hira 

1.41 not receptive to others' opinions (e.g.t doesn't 
''listen," interrupts others, etc.) 

5.03 does not conform to lirsits on his own without 
control froa others 

5.13 underachieving; performs below his deaonstrated 
ability level 

6.38 tslks at inappropriate tines or laakes irrevelant 
coafsents 

6.40 responds inappropriately to praise or recognition 

6.42 deisonstrates diff;rjlty or reluctance in beginn\ng 
tasks 

6.48 responds inappropriately to constructive criticsa 
or coRaents froa others 

7.25 coaplain teacher never calls on him (e.g*, that 
teacher calls on others first, etc.) 

3 7.26 sake irrelevant reaarks during a class discussion 



3 7.29 reliant upon the teacher for directions and to be 
told how to do things or proceed 'in class 

3 7.40 likely to quit or give up when soaething is 
difficult or denands aore than usual effort 

6 7.41 slow to coaplete his work (i.e., has to be 
prodded, takes excessive tiae) 



None 

Aggression/Acting Out 

Aggression/Acting Out 

Inforaat ion/Thought 
iTocessing Deficit 

Inforaat ion/Thought 
Processing Deficit 

Socially HitNrawn 

None 



Aggression/Acting Out 
Fearful/Anxious 

'Aggression/AcMng Out 



Inforaat ion/Thought 
Processing Deficit 

Fearful/Anxious 
Fearful /Anxious 



None 



Category Three I teas 

Socially mthdrivn 



6 1.09 aislikes classaates None 

5 2.72 bossed or dominated by peers Fearful/An^'ious 

6 2.79 a fringe participant in peer social activities None 
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Ho. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories No. of Experts 



2 2.82 talkative 



3.52 knows what's going on but is f^stless and 
uninterested 

3.74 does not respond to praise froa adults 



^ 5.25 coafsents that nobody likes him 

2 5.34 expresses concern about being lonely, unhappy 

2 6.40 responds inappropriately to praise or recognition 
froia other students or teachers 



Aggression/Acting Out 3 
Irresponsible/Inattentive 2 

None 



Aggression/Acting O'-t 2 

Fearful /Anxious 2 

None 

Fearful/Anxious 4 

Irresponsible/Inattentive 4 



Category Four I teas 
Fearful/Anxious 



ERLC 



M3 timid 

1.36 hostMe to new ideas 

2.06 seek out adults for attention 

2.17 get easily upset by peers (e.g., when pushed, 
teased, etc.) (by peers is «eant youngsters 
his own age, excluding brothers and sisters) 

2.39 seek out adult approval and praise for what he 
has done 

2.43 talk rapidly or hurriedly 

2.50 seek out adult help in doing things 

2.72 bossed or dominated by peers 

3.06 feels inferior 

3.53 says nobody loves hia or her 

3.63 resists leaving mother's (or other caretaker's) side 

3.74 does not respond to prais*" froa adults 



None 

Aggression/Acting Out 
Aggression/Acting Out 

None 

None 
None 

Socially Withdrawn 

None 

None 

None 

Aggression/Acting Out 
Socially Withdrawn 
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Ho> of Inst 
Experts Code 



BEHAVIOR ITEKS 



Other Categories Selected 
Categories No. of Experts 



6 



4.27 reliant upon the teacher for directions and to be 
told how to do things or proceed in class 

5.34 expresses concern about being lonely, unhappy 

6.48 responds inappropriately to constructive 
criticise or cosaents froia others 

7.29 reliant upon the teacher for directions and to be 
told hov to do things or proceco' in class 

7.40 likely to quit or give upn when something is 
difficult or denands sore than usual evfort 



None 



Socially Uithdrawn 2 

Aggression/Acting Out 2 
Irresponsible/Inattentive 

I rr espons i b I e/ inattent i ve 3 



irresponsible/Inattentive 3 



Category Five I teas 
Physiological Deficit 



6 2.31 appear overactive and constantly sioving about 

6 2.47 do everything with boundless energy 

6 3.01 restless; unable to sit still 

6 3.35 sluggish, slow tnoving, lethargic 

3 3.56 slow and not accurate in doing things 

6 3.82 squirms, fidgets 

6 5.10 ?s overactive, restless, and/or continually 
shifting body positions 



Hone 
None 
None 
None 

Irresponsible/Inattentive 

None 

Hone 



Category Six Itens 
Inforaation/Thousht Processing Deficit 



1.42 appears bewildered 

2.11 mechanical iy repeat certain words or phrases in 
a meaningless way 

2.16 look puzzled or confused by things happening 
around hin 



None 
None 

None 
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Ho. of Inst 
Experts Code 



BEHAVIOR ITEHS 



Other Categories Selected 
Categories No. of Experts 



6 2.29 walk around oblivious to what is going on around 
hin (e.g., seei wrapped up in his own thoughts) 

6 2.30 express the beliefs that others influence or 

control his thoughts (even though this isn't true) 

6 2.37 report hearing voices or other hallucinations 

6 2.42 tell you things froRi his iniayination as though 
they were really true 

6 2.53 have a blank stare or far away look in his eyes 

6 2.57 S8y that certain external forces (e.g., machines, 
electronic devices) are influencing or controlling 
his behavior and thinking 

3 3.18 loyal to delinquent friends 

3 5.13 underachieving: performs below his demonstrated 
ability level 

6 5.16 nakes distrustful or suspicious remarks about 
actions of others toward his 

3 6.38 talks at inappropriate tiaes or makes irrelevant 
cofsiaents 

6 6.49 engages in self-stiraulating behavior (e.g., hair- 
twisting, nail biting, twirling objects, etc.) 

3 7.14 tell stories which are exaggerated and untruthful 

3 7.26 isske irrelevant remarks during a class discussion 



None 

None 

None 
None 

None 
None 

I rrespons i b I e/ 1 nattent i ve 3 
irresponsible/inattentive 3 

None 

irresponsible/inattentive 3 
None 

Aggression/Acting Out 3 
irresponsible/inattentive 3 
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Summary of Frequency of* Experts Placing Activity 4 Items by 
Behav lora 1 Category 



No» of Experts Agreeing on Behavioral Category 



Behavioral 
Categor 1 es 



1 2 3 4 5 6 



Aggressive/ 
Acting Out 



12 



I rrespons ibl e/ 
I nattent i ve 



8 



, Social 1 y 
Withdrawn 



Fearful / 
Anxious 



1 1 



Phys iological 
Deficit 



1 0 



I nf ormat i on/Thought 
Processing Deficit 
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Appendix P 



Percent of Respondents and Number of Experts Placing Iteois in Categories (Activity 4) 



Key to Behavior Categories: 

A/A Aggressive/Acting Out l/I Irresponsible/Inattentive SH Socially Hithdrawn 

F/A Fearful /Anxious P/D Physiological Deficit* I/TPD inforaat ion/Thought Processing Deficit* 

* New categories established by ^"^nel of experts 



Behavior Categories 



Percent of Respondents Placingl 
Iteras in Category | 


1 No. of Experts Placing Iteias 
1 in Category 


Inst 
Codes 


1 Item 


A/A 


I/I 


S/H 


F/A 


Other! 


1 A/A 


1/1 


S/H 


F/A 


PD 


I/TPD 


1.U7 


1 Dislikes classmates 


23 


2 


42 


15 


1 1 1 

17 1 






6 








1.13 


1 Tifnid 


13 


2 


46 


31 


8 1 








6 






1.31 


; Unmotivated 


0 


38 


17 


15 


31 1 




6 










1.36 


1 Hostile to new ideas 


38 


17 


2 


29 


!5 j 


1 2 






4 






1.37 


1 Abuses self 


42 


0 


4 


17 


37 I 


! 6 












1.42 


' Aj'pears bewildered 


0 


21 


17 


33 


29 j 












6 


2.0d 


1 Hear clothes that are provocative (e.g., short 
I skirts and/or tight sweaters for girls; tight 
trousers and/or open shirts for boys 


i!8 


8 


5 


8 


31 1 


i 6 












ZM 


' Seek out adults for attention 


8 


8 


15 


36 


33 i 








6 






2.10 


Cheat (e.g., in games, or sports) 


35 


31 


0 


15 


le 1 


1 6 












2.11 


Hechanically repeat certain words or phrases 
in a meaningless way 


3 


11 


, St 


26 


45 1 












6 


2.12 


Daydream 


0 


49 


28 


8 


16 1 




6 










2.16 


Look puzzled or confused by things happening 
around him 


0 


28 


18 


44 


10 1 












6 


2.17 


Get easily upset by peers (e.g., when pushed, 
teased, etc.) (by peers is meant youngsters his 
own age, excluding brothers and sisters) 


23 


5 


18 


49 


5 ! 


1 3 






3 







Bahavior Categories 



Percent of Respondents Placingl 
I teas in Category I 


1 No. of Experts Placing Items 
1 in Category 


Inst 
Codes 


1 iteni 


A/A 


1 I/I 


S/H 


F/A 


Other! 


1 A/A 


1 I/I 


S/H 


' F/A 


PD 


1/TPD 


2.18 


i Resist or refuse doing »hat is asl<ed of him, or 
1 display a negative attitude 


44 


23 


1 10 


10 


13 1 


1 6 












2.29 


1 Walk around oblivious to what is going on around 
1 hint (e.g., seen wrapped up in his own thoughts) 


3 


28 


56 


5 


8 1 












6 


2.30 


1 Express the beliefs that others influence or 
1 control his thoughts (even though t^.is isn't 
1 true) 


3 


29 


3 


47 


18 1 












6 


2.31 


1 Appear overactive and constantly moving about 


33 


21 


3 


28 


15 ! 










6 




2.37 


1 Report hearing voices or other hallucinations 


3 


C 


13 


41 


44 1 












6 


2.3P 


' Resent being told what to do 


51 


23 


8 


3 


15 1 


! 6 












.2.39 


Seek out adult approval and praise for what he 
has done 


3 


5 


IS 


39 


39 ! 








6 






2.42 


Tell you things from his imagination as though 
they were real ly true 


10 


8 


18 


23 


41 ! 












6 


2.43 


Talk rapidly or hurriedly 


0 


5 


3 


56 


36 1 








6 






2.47 


Do everything with boundless energy 


39 


8 


3 


13 


38 i 










6 




2.48' 


Get very upset or overemotional if things don't 
go his way 


41 


8 


8 


36 


8 1 


! 6 












2.50 


Seek out adult help in doi-;g things 


0 


10 


10 


39 


41 1 








6 






2.51 


Insist on doing things his way 


39 


21 


13 


5 


23 1 


1 6 












2.53 


Have a blonk star or far away look in his eyes 


0 


31 


44 


15 


10 1 












6 


2.57 


Say that certain external forces (e.g., 
machines, electronic devices) are influencing 
his behavior and thinking , 


5 


5 


10 


41 


39 1 












6 


2.61 j 


inpatient and unable to wait for things | 


26 


21 


0 


39 


15 i 


! i 


5 










2.71 


Sneaky cr underhanded in nuch of what he does 


54 


10 


3 


10 


23 ! 


1 6 












2.72 1 


Sossed or dominated by peers 


8 


0 


49 


26 


18 1 






5 


2 






2.76 I 


Unpredictable in his behavior 1 


18 i 


36 


8 


3 


36 ! 




6 











&.2 
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Behavior Categories 



Percent of Respondents PlacingI 
Items in Category | 


1 No. of Experts Placing Itens 
1 in Category 


Inst 
Codes 


iteni 


A/A 


i/i 


S/H 


F/A 


Other 1 


! A/A 


i/i 


S/H 


F/A 


PD 


I/TPD 


2.77 


Preoccupied with cosmetics (e.g., eye shadow, 
rouQB'. after shave, lotion, hair tonir. etc.) 


10 


21 


3 


10 


56 i 


! 6 












2.79 


A fringe participant in peer social activities 


0 


5 


56 


15 


23 1 






6 








2.82 


Talkative 


33 


18 


0 


10 


39 ! 


! 3 


2 


2 








3.01 


Restless; unable to sit still 


6 


47 


0 


35 


12 1 










6 




3.06 


Feels inferior 


0 


0 


49 


43 


6 1 








6 






2.18 


Loyal to delinquent friends 


41 


4 


4 


14 


37 i 




3 








3 


3.24 


Has "bad" companions , ones who are always in 
some kind of trouble 


43 


8 


6 


4 


39 j 




6 










3.35 


Sluggishf slow Riovingi lethargic 


0 


18 


35 


10 


37 ! 










6 




3.4b 


Uses drugs in coiapany with others 


45 


10 


4 


12 


29 1 


! 6 












3.53 


Says nobody loves hiiB or her 


2 


4 


39 


35 


20 1 








6 






3.56 


Slow and not accurate i'. dciiig things 


0 


41 


16 


14 


29 j 




3 






3 




3.59 


Is part of a yroup thjt rejects school 
activities such as team sports, clubs, projects 
to helo othprs 

W (IWIf Wll*- 1 


43 


8 


14 


2 


33 j 


1 6 












3.62 


Knows what's going on but is listless and 
uninterested 


0 


43 


33 


10 


14 1 






6 








3.63 


Resists leaving mother's (or other caretaker's) 
side 


0 


2 


37 


49 


12 1 








6 






3.74 


Does not respond to praise from adults 


6 


6 


43 


8 


37 ! 


1 2 




3 


2 






3.82 


Squirns, fidget« 


8 


41 


2 


39 


10 1 










6 




4.11 


Express the feeling that too much work has been 
assigned 


19 


25 


2 


38 


17 ! 




6 










4.27 


Reliant upon the teacher for directions and to 
be told hoh' to do things or proceed in class 


2 


2*; 


17 


42 


13 1 








6 
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Behavior Categories 
Percent of Respondents Placing! I Ko. of Experts Placing itens 
Items in Category |{ in Category 



Inst 
Codes 


1 Iten 


1 A/A 


1 I/I 


I S/H 


! F/A 


t t 1 

1 Other 11 A/A 


I i/I 


I s/u 


I F/A 


1 PO 


1 I/TPO 


,4.31 


1 Prone to want the teacher to do al 1 the work for 
! hinit or make things easy for hin 


1 2 


I 42 


! 8 


! 32 


1 17 II 

1 1 i 


1 6 










4.41 


i Not receptive to others' opinions (e.g., doesn't 
! "listen," interrupts others, etc.) 


! 38 


! 43 


1 9 


! 2 


1 1 1 

1 6 113 

1 t 1 
1 1 1 


I 3 










5.03 


1 Does not conform to linits on his own without 
1 control froia others 


1 43 


! 26 


1 4 


I 9 


1 17 II 3 

1 1 1 
1 1 1 


' 3 










5.10 


1 Is overactive, restless, and/or continually 
1 shifting body positions 


! 21 


1 49 


1 0 


1 17 


1 13 II 

I 1 1 

1 1 * 








1 6 




5.13 


1 Underachieving: performs below his desonstrated 
1 ability level 


II 


1 32 


1 il 


8 


1 II 

1 1 t 
1 1 1 

! 34 II 3 

r 1 1 
1 1 










; 3 


5.16 


! Hakes distrustful or suspicious remarks about 
actions of others toward him 


r 22 


4 


li 


47 


15 II 

1 1 
1 1 










6 


5*21 


Habitually rejects the school experience through 
actions or comments 


38 


13 


17 


23 


9 II 6 

1 1 
1 1 












5.25 


Comments that nobody likes him 


II 


6 


28 


36 


19 II 




6 








5.34 


Expresses concern about being lonely, unhappy 


4 


2 


36 


43 


t 1 

13 II 




2 


5 






6.38 


Talks at inappropriate t'mes or makes irrelevant 
comments 


42 


42 


3 


2 1 


12 li 

1 1 

1 1 1 


3 








3 


6.40 


Responds inappropriately to praise or recogni* 
tion from other students or teachers 


12 


10 i 


37 


8 1 


I 1 1 

33 II 

I I i 
1 1 1 


4 


2 








6.42 


Dernonstrates difficulty or reluctance in begin- I 

ninn f;)QlfQ ■ 


0 1 


15 


7 


48 1 


" 1 1 1 

30 II 1 

1 1 1 
1 1 1 


6 1 










6.48 1 


Responds inappropriately to constructive | 
criticism or coments Froni others | 


25 I 


id 1 


12 1 


13 \ 


32 II 2 1 

1 t 1 
1 1 1 


4 1 




1 1 






6.49 1 


Engages in self-stimulating behavior (e.g., hairl 
twisting, nail biting, twirling objects, etc.) | 


13 1 


3 \ 


5 ! 


40 ! 


1 1 1 

38 II 1 

1 1 1 
1 1 1 










6 


7.14 I 


Tel 1 stories which are exaggerated & untruthful | 


33 1 


17 ! 


0 ! 


17 ! 


33 II 3 1 










3 


7.25 1 


Cont-lain teacher never calls on him (e.g.. that I 
teacher calls on others first, etc.) ! 


28 1 


9 1 


2 ! 


20 1 


39 II 3 1 

1 1 1 
i 1 1 


3 1 
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Behavior Categories 



Percent of Respondents Placing! 
I tens in Category | 


1 Ho. of Experts Placing Itexs 
1 In Category 


inst 
Codes 


iten 


A/A 


i/i 


S/H 


F/A 


Other! 


! A/A 


i/i 


S/H 


r/A 


PD 


urn 


7.26 


.take irrelevant remarks during a classroon dis- 
cussion 


46 


37 


2 


4 


II ! 




3 








3 


7.29 


Reliant upon the teacher Fo* directions and to 
be told how to do things or proceed in class 


0 


33 


9 


39 


20 ! 




3 




3 






7.40 


Likely to quit or give up when sonething is 
difficult or demands laore than usual of fort 


0 


33 


9 


44 


15 ! 




3 










7.41 


Slow to complete his work (i.e., has to be 


0 


48 


13 


13 


26 ! 


1 


6 











95 

89 



